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The transition from primary school to secondary school is 
a critical period for children, where they negotiate 

simultaneous changes or ‘transitions’ across multiple 
domains and contexts, which are ongoing, dynamic, and 

multi-dimensional (Jindal-Snape, 2023)

Up to two-thirds of children report feelings of stress and 
anxiety two years prior to the ‘move’ to secondary school 

(Bagnall et al., 2024) which can continue two years into 
secondary school (Jindal-Snape & Cantali, 2019), especially if 

children do not receive timely support (Bagnall et al., 2021). 

Poor experiences of primary-secondary school transitions 
are associated with poor educational attainment, 
attendance, social adjustment and mental health, 

especially for more disadvantaged groups (Donaldson et al., 

2025; Harris & Nowland, 2021; Moore et al., 2020; West et al., 2010). 

Thus, it is paramount that best practice guidance is 
developed and disseminated. 

BACKGROUND



Research Programme

Monitoring children’s emotional wellbeing over 
primary-secondary school transition, through the 
design and validation of the Primary-Secondary 
School Transitions Emotional Wellbeing Scale 
(#P-S WELLS)

Design, implementation and evaluation of the 
Talking about School Transition 5-7 (#TaST 5-7) 
curriculum

Development of a National Primary-Secondary 
School Transition strategy



Monitoring children’s emotional wellbeing over primary-secondary school 
transition, through the design and validation of the Primary-Secondary School 

Transitions Emotional Wellbeing Scale (#P-S WELLS)

There is need to take a preventative early-intervention approach during this time, by examining   
longitudinal changes in children’s emotional wellbeing, through termly monitoring, to understand: 

Which aspects of primary-secondary 
school transition children are 

experiencing emotional difficulties with

Who might be particularly 
vulnerable during primary-

secondary school transitions

What universal and targeted 
support could be useful and 

when

To do this, we have designed, piloted and are now validating the Primary-Secondary school transitions 
Emotional Wellbeing Scale (#P-S WELLS ) which is an easy-to-use scale that measures children’s emotional 
wellbeing across the social, academic, personal and environmental aspects of primary-secondary school 
transition. #P-S WELLS is novel in its approach (i.e., asking children about their feelings towards the changes 
they are negotiating in context), and in its design and operationalisation (e.g. through careful phrasing of 
items and longitudinal psychometric assessment and validation) 

http://www.p-s-wells.org/
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What is unique 
about #P-S WELLS?

approach (i.e. asks children about their feelings 
towards the changes they are negotiating in 
context) (Bagnall et al., 2024)

 

longitudinal design and operationalisation 
(Beatson et al., 2023; Symonds et al., 2023) 

ability to overcome poor psychometric 
properties shown in measures to date             
(Bagnall & Jindal-Snape, 2023) 

ability to demonstrate a vital shift in the 
paradigm of examining emotional wellbeing in 
the context of primary-secondary school 
transitions (Bagnall et al., 2025) 

• Bagnall, C. L., & Jindal-Snape, D. (2023). Child Self-Report Measures of Primary-Secondary Transition Experiences 
and Emotional Wellbeing: An International Systematic Literature Review. https://doi.org/10.5334/ijelt.35

• Bagnall, C.L., Jindal-Snape, D., Panayiotou, M., Qualter, P. Banwell, E., Mason, C. (2025). Emotional wellbeing in 
the context of primary-secondary school transitions: a concept analysis. 10.1007/s10648-025-09990-6

https://doi.org/10.5334/ijelt.35


#P-S WELLS has been implemented in 176 schools, capturing the views of 8948 children across 23 Local Authorities in England and Scotland; 

following the same children across Year 5, 6 and 7. 

We have produced bespoke analyses and reports for each school and Local Authority using their #P-S WELLS data, including personalised 

changes they can make to benefit their pupils’ emotional wellbeing over primary-secondary school transitions, improving practice: 

“We have seen a much calmer response from our SEND/vulnerable children with regards to the subject of Transition, through the #P-S WELLS 

project. Any mention of High School or the transition itself is handled with a more positive approach from the children. Just knowing the children 

have that wider, targeted support there gives the children a reassuring aspect to Y7 transition as a whole. Additional tracking of their progress 

only aids in supporting their mental wellbeing.” (Y6 Teacher, Doncaster)

“#P-S WELLS has been embedded into the Local Authority Transition handbook, the Children and Young People Partnership Plan, Health action 

strategy and the data will be used to help early identification for those students that will                                 

benefit from additional transition support” (Rochdale CYPP)

Impact and reach

National Reach: Our approach to supporting children’s emotional wellbeing, through the #P-S 

WELLS project has been recognised by the Minister for Children, Families and Wellbeing, at the 

2025 party conferences, and we are now working with the DfE to disseminate #P-S WELLS 

nationally via the DfE RISE platform.

International Reach: #P-S WELLS is also being adapted and rolled out in Australia & New Zealand
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Next steps

Final round of data collection which will involve children completing #P-S WELLS in 
June and July 2026 in Year 6, followed up into September 2026, December 2026 and 
March 2027 in Year 7. Survey completion time will take approximately 15 minutes and 
is completed in class. Please sign-up your school by scanning the QR code

https://www.p-s-wells.org/
https://www.p-s-wells.org/
https://www.p-s-wells.org/


What does participating in #P-S WELLS involve for educators?

• Following participation, each school and Local Authority 
receives a personalised school report, which includes 
rigorous and accessible data, and robust individual strategies 
on how to improve their pupils’ adjustment over primary-
secondary school transition: #P-S WELLS has advanced our ability to 
understand our pupils' emotional responses to their transition in greater 
detail, enabling us to tailor our plans for pupils with greater effectiveness. 
This has led to teachers being better prepared to support pupils, who 
ultimately will have a more positive and successful transition." 
(Staffordshire Local Authority) 

• These reports also provide a shared language across feeder 
primary and secondary schools, supporting collaboration and 
progression: “Our partnership with #P-S WELLS has enabled us to 
understand more systematically the challenges our children face at 
transition in both primary and secondary school. These partnerships have 
opened up multi-agency conversations about approaches to transition 
across Liverpool” (Liverpool Local Authority) 

• Schools will sign up via our project website; send out opt-out parent consent forms and sign a Memorandum of Agreement with the 
University of Manchester to share pupil socio-demographic data (e.g. UPN, sex, FSM status) via a secure link (we use ZendTo 
encrypted software). The University of Manchester #P-S WELLS  team then create a unique password for each pupil to enable 
anonymous longitudinal follow-up of children over time. Using the passwords, schools facilitate Year 6 pupils in completing an online 
15-minute survey at three time points in Year 6 (April, June & July) and three time points in Year 7 (September, December & March). 
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To date there are no consistent, UK-wide performance indicators or datasets which have specifically monitored children’s 
wellbeing over primary-secondary school transitions regularly and consistently over time. Adopting #P-S WELLS  as a
feasible measurement strategy,  would provide strategic oversight of primary-secondary school transition at the national 
level. This is crucial in identifying the trajectory of variability in outcomes during this time, to inform targeted universal 
intervention efforts and early identification of children who may need additional support; formalising accountability and 
ensuring provision is well-resourced and embedded in school routines. 

For policy: With approximately 750,000 pupils starting secondary school annually and two thirds likely to experience 
some degree of difficulty, the case for a coordinated, efficient approach to knowledge-sharing is compelling. #P-S WELLS 
provide a ready-made tool designed for scalability at minimal cost (e.g. it is free-of-charge and teacher-delivered within 
timetabled PSHE hours). At a time when the DfE is investing significantly in inclusion (£1.6bn Inclusive Mainstream Fund), 
attendance (RISE Hubs), and SEND reform (£1.8bn Experts at Hand), our programme offers a complementary evidence 
base that can help maximise the return on those investments.

For research: All #P-S WELLS pupil data is linked to administrative and health data provided by National Pupil Database 
(NPD), which enables longitudinal outcome tracking, e.g. the impact of primary-secondary school transition adjustment 
on attendance trajectories and attainment beyond the trial period. This provides the means to model unique learning 
profiles and design responsive universal and targeted intervention. 

What does participating in #P-S WELLS mean for 
research and policy?
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Next steps

Disseminate a technical manual which will include the #P-S WELLS instrument, scoring manual and 
instructions to enable schools and Local Authorities to embed our research meaningfully into their practice. 
This will hopefully be disseminated via the DfE RISE platform to support transition across England. 

Longitudinal statistical modelling to examine the trajectory of change and variability in children’s emotional 
wellbeing over primary-secondary school transitions.

Attendance: we are monitoring children’s attendance trajectories over 
primary-secondary school transitions, through #P-S WELLS to support early 
identification of disengagement risk, with a focus on more disadvantaged 
groups. We are also exploring children’s and parent/carer perspectives of 
EBSNA risk to understand and improve transitions experiences. 

➢Directly complements the DfE’s existing attendance data 
infrastructure –  Wonde and the attendance reports identify who is 
not attending, #P-S WELLS adds the critical why, before non-
attendance patterns become established

➢Began working with the DfE school attendance team on what we 
can do to jointly support the sector.

Support data-informed graduated care & continuity of support aligning with the DfE (2026) White Paper ambition 
for data-informed, graduated support, e.g. to encourage school collaboration; support continuity of pastoral and 
wellbeing information sharing; and responsive, continuous support across primary-secondary school transition 
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Design, implementation and evaluation of the Talking 
about School Transition 5-7 (#TaST 5-7) curriculum

Primary-secondary school transitions presents a critical entrance point for early-intervention support that promotes children’s 
emotional wellbeing, which is recognised by key stakeholders (Bagnall et al., 2020) and within educational policy (DfE, 2023)

However, our international systematic literature review identified key limitations in existing interventions including: 
1. lack of emotional wellbeing foci;
2. reach (e.g. lack of early-intervention contiguous programmes, spanning 3 school years);
3. sustainability (e.g. few interventions consider ecological fit and social validity, by neglecting stakeholder involvement);
4. rigorous evaluation methods (Beatson et al., 2023). 

To overcome these gaps we have co-developed with practitioners, conducted feasibility testing and are currently piloting, a universal, 
skills-based intervention, called #Talking about School Transitions (#TaST 5-7).

 • # TaST 5-7  takes an early-intervention approach, through developmentally sequenced lessons delivered across 
the last two years of primary school (Year 5 and 6) and first year of secondary school (Year 7). 

• Focus is placed on supporting children’s emotional wellbeing, through a skills-based curriculum, which gradually 
develops children’s awareness, knowledge and ability to cope with the multiple changes they will experience 
over primary-secondary school transition, through scaffolding socio-emotional skills and coping efficacy. 

• The curriculum is informed by theory, research, educational practice and significant stakeholder consultation. 

https://www.p-s-wells.org/
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Talking about School Transition 5-7 
#TaST 5-7 a universal, skills-based intervention, delivered by teachers in 
schools, informed by theory, research and significant stakeholder 
consultation. 

#TaST 5-7 takes an early-intervention 
approach through 21 developmentally 

sequenced lessons delivered across the 
last two years of primary school and first 

year of secondary school

#TaST 5-7 lessons are built around 4 
conceptual primary-secondary school 

transitions domains (e.g. social, academic, 
environmental and personal primary-
secondary school transition changes), 

operationalised within #P-S WELLS. 

https://www.p-s-wells.org/
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Example Lesson Plans 



Feasibility: implemented as planned with 1686 Year 5-7 children in 32 schools in the UK;

Acceptability: children and teachers find the skills-based and gradual early-intervention 
approach useful: “these are mindset changes for the children, these are skill changes that need to 
come to form habits which take time” [Year 6 teacher]; “what I thought was most helpful was giving 

us realistic situations that will happen in secondary school and testing them out” [Year 6 pupil];

Utility: in improving children’s coping efficacy, emotional wellbeing and negative 
transition appraisal scores, predicting fewer mental health difficulties over time;
• Cost-effectiveness: These effects were more pronounced for children with SEND, those 

eligible for PPF and children who are academically behind. 

Reach e.g. national support for #TaST  as a ‘promising universal school-based intervention 
that could influence policy and practice nationally’ has been referenced in DfE (2024), 
NICE (2023) and Health Scotland (2022) guidelines, and internationally there has been 
appetite by the DfE in Australia: “#TaST reduced children’s anxiety, increased their awareness 
about transition and ultimately gave them the language to feel more comfortable… [and] has 
transformed Victoria’s approach to supporting P-S ST” [Mental Health Practitioner]

#TaST 5-7 is being evaluated alongside the validation of #P-S WELLS; with evidence of:

https://www.p-s-wells.org/
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CO-PRODUCING A NATIONAL 
PRIMARY-SECONDARY SCHOOL 

TRANSITIONS STRATEGY: 
DRAWING ON INSIGHTS FROM 

RESEARCH, POLICY AND 
PRACTICE



Policy Context

Over the past decade, Government reports in England have consistently identified primary–secondary transition 
as a period ‘not handled well’ (Ofsted, 2015, March, p. 65), with the quality of transition practices between Key Stage 2 
and Key Stage 3 ‘too often poorly managed’ (Ofsted, 2015, September, p. 21). More recently, the Department for 
Education have reiterated that ‘a greater focus on transition periods in children and young people’s lives is 
needed’ (DfE 2018, p.13), with many children believed to be ‘lost in transition’ (Children’s Commissioner, 2024, p. 96).

This is in stark contrast to other devolved nations in the United Kingdom (i.e., Scotland, Northern Ireland, and 
Wales) which have legislation in place to support primary- secondary school transitions (Welsh Government, 2022; 

Education Scotland, 2020; Department of Education Northern Ireland, 2005). However, currently evaluation of implementation is 
limited if non-existent.  

Thus, a systemic, evidence-informed approach to primary–secondary school transitions is urgently needed in 
England, supported by the development and dissemination of best-practice guidance drawing on research, 
policy, and practice. 



Educational Practice

• Within practice, the multiple and disparate challenges that primary-secondary school transitions present can be difficult 
to manage, especially without clear and consistent statutory guidance (EEF, 2024). 

• This has led to school transition provision being locally interpreted by schools, Local Authorities, and other services, 
leading to variation in quality and implementation, under-resourcing, and/or shared gaps, which remain inconsistently 
addressed, underdeveloped, and overlooked (White, 2020). This includes:

• Practitioners have raised not knowing what to prioritise, how to most effectively intervene, and when, underscoring the 
need for evidence-informed statutory guidance (Bagnall et al., 2024b).

Monitoring and accountability; 
there are no consistent, UK-wide 

performance indicators or datasets 
which have specifically monitored 
children’s wellbeing over primary-

secondary school transitions 

Widening disadvantage;
children who are disproportionately 

impacted by poorly managed 
transitions, lack adequate support

Partnerships, joint-working and co-
ordinated transitions processes 

between primary schools, 
secondary schools, and 

parents/carers could be improved

Evidence-based interventions 
are not been accessed by 

educators



Development of a National Primary-Secondary School Transition Strategy

To overcome these gaps we have spent the past two years triangulating multiple stakeholder 
perspectives and multidisciplinary evidence to co-develop a unified, evidence-based framework with key 
policy recommendations to inform a National Primary-Secondary School Transitions Strategy in England.

We did this through two National Primary-Secondary School Transitions Strategy events, where 15 
round-table discussions were conducted to aggregate multi-disciplinary perspectives of 75 experts 
leading on primary-secondary school transitions provision within educational practice, research and 
policy, nationwide. 

Over the past decade, 
Government reports in 

England have consistently 
identified primary–

secondary transition as 
poorly managed and a 

systemic weakness (DfE, 2025)

Educational practitioners 
have raised issues of not 

knowing what to 
prioritise, how, and 

when. 

A systemic, evidence-
informed approach is 

urgently needed, supported 
by the development and 

dissemination of best-
practice guidance drawing 

on research, policy, and 
practice.

https://assets.publishing.service.gov.uk/media/690b96bbc22e4ed8b051854d/Curriculum_and_Assessment_Review_final_report_-_Building_a_world-class_curriculum_for_all.pdf


• Our first roundtables focussed on how we can improve children’s emotional wellbeing 
in the context of primary-secondary school transitions at the (a) child level; (b) family 
level; (c) school level; (d) Local Authority level; and (e) National level, by looking at 
existing barriers and facilitators in implementing “gold-standard” transition provision.

• Our second roundtables then focused on what a National Primary-Secondary School 
Transitions Strategy could look like in best supporting stakeholders at each level, what 
support will be needed, and what measurable objectives and quality markers would 
be useful.

• Our third roundtables refined our recommendations, evidencing (a) how the 
recommendations respond to identified needs within primary–secondary transitions 
provision; (b) integrating research evidence with practitioner appraisal and exemplars 
of effective practice; and (c) identifying the conditions, enablers, and mitigations 
required to optimise implementation and impact. 



We are calling for educational policymakers to engage with the further 
development and dissemination of our National Primary–Secondary School 
Transitions Strategy, and for Local Authorities to engage with the rollout and 

implementation of this work. 

Next steps

We have won substantial funding to establish a 
National Consortium for Excellence in Primary–

Secondary School Transitions to provide 
sustained national infrastructure to implement 

our co-produced policy recommendations, 
drive system change, and formalise cross-sector 

partnerships, creating a shared governance 
framework uniting researchers, practitioners, 
policymakers, health professionals, and third-

sector partners.

Our framework has been accepted in 
Educational Psychology Review
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CYPP contextual information



Rochdale LA Transition 





Rochdale Transition focus & projects

• #BeeWell

• Young Health champions

• Transition collaborative group

• Transition projects – Y6 -7 

• Pupil voice – Y7 

• Transition offers



Rochdale Transition task group

Local authority lead a well established cross phase group which focuses on ensure smooth transition between KS2 
and KS3.

• LA led

• Representatives from all primary collaborative

• Representatives from all secondary schools

• Focus led projects 

• Data sharing

Current focus of the group

• Transition of information – MH information, attendance & Suspensions & exclusions

• E transition



Transition task group projects
Transition in Rochdale has varied according to the needs of both our schools and 
pupils. We have responded to both locally and nationally identified needs.

Some of our more recent projects aimed to address the issues raised in the DfE 
‘Wasted Years’ report. These projects focused ensuring both KS2 & KS3 teachers were 
aware of the expected standards and curriculum taught in KS2. Our approach 
included:

• Warehouse transition day – academic focus

• Question level analysis training 

• Writing projects

• Book swaps

• Writing moderation training

• Pupil voice – New Year 7 in Autumn term

The current focus of the Transition task group is the transfer of accurate information 
from primary to secondary around the mental Health needs of Y6 pupils, attendance. 
suspension and exclusions.



Data Sharing
Alongside the PS Wells reports, the 
Local Authority shared targeted data 
with schools to support the Year 6 to 
Year 7 transition process. The 
transition group focused specifically 
on attendance, suspensions, and 
permanent exclusions, as these 
indicators often highlight the most 
vulnerable cohort of children during 
this critical period. By addressing 
these areas, schools can provide 
early interventions and tailored 
support to ensure a smoother and 
more successful transition for pupils 
at greatest risk.



The PS Wells pupil voice survey has provided 
a clear picture of how children feel about 
moving from Year 6 to secondary school. 
Pupils are generally positive and excited 

about this next stage, while also expressing 
some natural concerns. Alongside our strong 
focus on mental health and wellbeing, these 

insights have helped us ensure that pupils 
and families feel supported and reassured 

throughout the transition process. 
Headteacher

Targeted transition

Additional well being offers 

Summer visits EWOs – 170+ young people

Flux box

GRT – Flux box

Social prescribing offers

Inact

Anna Freud

New interventions developed to offer support with Low mood & anxiety

My Happy Mind – targeted for Middleton schools

Back in the Game – Funded for all High schools – Transition in to Y7



CYPP Raising Rochdale  - Governance

CYPP launch
Strategic steering groups 
 (Healthy, Safe, Successful and 
 Be heard) 
Health Alliance
SLCN 
SEND alliance
Education task group
Transition steering group
RAEYPH & Pioneers Trust
YPMHST expansion
WSCA 
Attendance strategy
Back in the game
Shine Bright
Flux



What did Children and Young People tell us…..



What are we planning to do:



EYFS transition



Key Takeaways
For research: It is paramount that a longitudinal approach is taken over primary-
secondary school transitions, with multiple data collection time points. As part of this, 
further modelling to address how much change in children’s emotional wellbeing can be 
accounted for by primary-secondary school transitions, is needed.

For practice: Simultaneous change cannot be avoided over primary-
secondary school transitions, but what we can do is develop children’s 
awareness, knowledge and ability to cope with the multiple changes 
experienced over primary-secondary school transitions, through a a 
gradual and “non-threatening” skills-based curriculum. 

For policy: Our five policy recommendations provide a ready-made framework, 
and our tools and curricula are designed for scalability at minimal cost (e.g. #P-S WELLS and 

#TaST 5-7 are free-of-charge and teacher-delivered within timetabled PSHE hours). At a 
time when the DfE is investing significantly in inclusion (£1.6bn Inclusive Mainstream Fund), 

attendance (RISE Hubs), and SEND reform (£1.8bn Experts at Hand), our programme offers 
a complementary evidence base that can help maximise the return on those investments.
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For further information, see our #P-S WELLS 
website: 

www.p-s-wells.org 

Or contact us by email: 
PS-wells@manchester.ac.uk

Thank you for your 
contributions
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