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Exercise 1.
Learning

Autobiography

Describe a moment when you
genuinely learned something — not
merely acquired information — but
were changed by an encounter with
an idea, text, person, material or
problem

What conditions

What changed? G made it

possible?

Could that Could it have
moment have Emd been named in
been assessed? advance?

Could it have
been assessed?
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Exercise 2

Explain learning a topic in your
discipline using a visual
language of the emotional
journey of learning it

* Where are the places of
struggle?

e How to overcome them?

Summarise your discussions




Exercise 3: Transdisciplinary connections

* Choose one image from the “subject
images” on the table which is unlike

anything in your discipline
* Consider how you might integrate this man A T [ N -

image (or others like it) into the e e ||

teaching of a specific topic in your e | .

discipline = e )
« Discuss with colleagues what TR s e

happens to your thinking when you try || %‘”*LJJLL B
* What might happen to learners’ | e e

thi nki ng? Anatomical Sketch e K * ‘ﬁu‘iical::(‘:‘i?lwmnm‘MH}HW%&Z




Exercise 4
as Agility

Al provides new
ways of examining
learning
conversations

From recordings of
your conversations,
photos of journeys,
create a text that
captures your
learning journey
today

Upload these texts
to produce an
animation of your
journey

Animat

Lattice position
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tools (Men(ime-terll(a'hoo!):-
purposeful interactivity

CONCEPT

b d, probl b d, and
scenario/role-play
approaches

Office hours and help-seeking
norms: making support
visible and usable

CONCEPT

’

Participation equity:
psychological safety and
structures for large cohorts

CONCEPT

rel 3 — Key claims and tensions surfaced in the transcript

Case: role-play simulation
(e.g., tobacco supply chain
stakeholders) produced high
engagement and deep
roscaninm

Preference: vivid real-world
case dies and p!
improve memory and
understanding

Misalig t: pre-reading
often don’t match lectures or

e R

S,

students to stop reading
RISK

Al-assisted analysis
workflow: Al pulls themes,
then students verify/edit
before presenting

Request: exemplars and
grade anchors (what good vs
weak work looks like)

CONCEPT

Operational issue: timetable
clashes prevent attendance
at demic skills/support
sessions

RISK

rel 4 — Design levers & implementation moves

del-ivery and unclear pun;ose

overload learners

CONCEPT

Qualitative thematic analysis:
coding, triangulation, and
member checking

CONCEPT

~ \ : 2

Barrier: large-lecture
discussions often fail
(‘crickets’), suggesting need
for safer participation
structures

Student priority: internships,
volunteering, and exposure to
practice opportunities

CONCEPT

Support gap: inconsistent
supervisor access, no office
hours, and slow discussion-
board responses

RISK

alumnilprofessio'nal
mentoring and legitimate
peripheral participation

Universal Design for Learning
(UDL): multiple means of
engagement, representation,
and action

CONCEPT

F ion gap:

| terms may be assumed;

propose pre-course bridging
to level the start line

| Assessment fairness

n: gle group-only
grading can reward unequal
contribution

T global blic hoalth

| expectations vs perceived

UK/Northwest focus
RISK

& =

Ing conversations: Learning

(Biggs): oulcom;s —
teaching/activities —
assessment

CONCEPT

Learning preference: visuals,
videos, and interactive
moments support

t (especially for

vieual laarnaral

Case of ineffective delivery:
statistics workshops where
staff lack fluency with the
software/tools

Process safeguard: neutral
facilitator and a ‘vow of
il ? for staff pr

STANDARD




Closing questions,
next steps...

* Everyone talks aboutinterdisciplinarity,
but we remain quite bad at it... why?
(and what should we do about it?)

* When written work can no longer be
assumed to represent the learner’s own
understanding, what should
assessment attend to instead?

* Might Al allow us to look more deeply
into learning processes themselves —to
see the increase in agility that comes
through learning?

* How might teachers adaptto each
individual’s learning process?
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