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Session Overview

Transition to HE, Self-Regulated Learning, Assessment Literacy, Peer 
Marking

Peer Marking Activity: Method and Student Feedback

Reflections on Activity  



Students entering higher 
education face a transition in 

their studying and 
assessments experiences 

(Lowe & Cook, 2003)

Transition to HE: Academic Expectations

Pre-HE: 
assessments 
prioritise 
knowledge 
acquisition 
(Hutchings, 
2015)

HE: successful 
performance 
shifts towards 
higher order 
cognitive skills, 
e.g.:  synthesising 
information, 
problem solving 
and critical 
thinking (Wong & 
Chui, 2020)



Self-
Regulated 
Learning



Self-Regulated Learning

Effective self-regulated learning is related to a variety of positive factors such as higher 
academic achievement, motivation and resilience

To become self-regulated learners, students need to be able to judge their work, identify its 
merits, locate its weaknesses and determine ways to improve it (Nicol, 2009)

Students need to understand the purpose of assessment and be able to evaluate whether they 
have done what they were asked to do

However, first-year students often over-rate their understanding of assessment processes 
(Sandler 2009), with a disjuncture between what they think they are being assessed on and what 
the marking criteria/achievement standards require of them (Francis, 2008)



Assessment Literacy 

Peer marking can build student autonomy and motivation and can improve performance (Fleckney et al., 2024; Double, 2020), 
Peer marking promotes collaborative interaction, enabling co-construction of knowledge (Nicol & Macfarlane-Dick 2006) 

Interventions to help students to develop their ability to judge their own and others’ work enhances their learning outcomes

The greatest predictor of enhanced student marks was the development of their ability to judge actual work against criteria 
and standards

Work undertaken by Smith et al. (2013) looked at effectiveness of a variety of techniques to support HE students’ assessment 
literacy and academic outcomes



Peer Marking 
Activity 
Method

• Y1, Semester 2 Core Unit (55 students)
• Conducted in class (inclusive) in 

assignment preparation session
• Used 2 past submissions as examples 
• Discussed research-informed benefits of 

peer marking



In pairs/small groups, for 
each of the 2 example 

posters:

Download the marking 
rubric and denote an ‘X’ 

where you think the 
poster sits on each 

category (7 Xs in total)

Briefly note your 
justifications

Noting the  weightings, 
identify what bracket 
you would afford the 

poster overall (e.g. 
1st/2:1/2:2/3rd)

Note down any 
comments/discussions 

relevant to your own 
assignment

Independently write 
yourself 2 goals from 

this exercise which you 
wish to utilise in your 

own assignment

If you wish, share and 
discuss these goals with 

your group

We will review examples 
as a class

Peer Marking Activity: Method 





 Effective introduction which ‘sets 
the stall out’

Practical, implementable 
advice…

but not supported by 
empirical evidence – so how do 
we know it will be effective?



 Too much ‘in the detail’/academic focus – 
when writing for lay audience better to 
consolidate ideas/focus

 In-text referencing not APA formatted – 
should be Deci and Ryan (2016)

 Attempt at some critical evaluation 

 But for the context of this assignment, 
how does this help teachers?

Good counter-argument around how 
teachers can promote relatedness



Student Feedback





Students’ confidence in planning and 
completing their assignment increased

Students better understood how the rubric is 
used to mark their assignment and felt more 

confident in using it to evaluate their own 
draft work before submission

Students had a better understanding of how 
their assignment would be marked and what 

the hallmarks of a good assignment were



Students enjoyed the peer 
marking activity, found it 
helpful and would like to 
engage with it for another 
assignment 
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I found the peermarking activity
helpful

I enjoyed the peermarking activity I would like to do apeer marking
activity foranother assignment

Peer Marking  Student Feedback



Qualitative 
Feedback

Was very helpful to see some actual 
examples of previous posters, which 
gave inspiration of what to do and 
what not to do

It was especially helpful when you 
went over it and pointed out what 
was good and bad as it made it really 
clear

Very helpful to see examples and 
evaluate them - gives us a place to 
start. Thank you



Reflections

Very positive student engagement and feedback 

Would want to devote more time to the activity going forward as 
time felt tight

Consider how approach can be used more widely without risk of 
‘cookie cutter’ assignments
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Any 
Questions?
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