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Intended 

outcomes…

To present data from student 
emotional and academic 
response to assessment feedback 
– year 1 of the two-year fellowship

Look at new resources that lessen 
marker time and support students 
with next steps. (Year 2)

Over to you – feedback on the 
resources and suggestions 
forward/ Q&A



Introduction -

Context

 A Masters in Teaching and Learning

 My previous work on assessment: 

 To respond to PG student voice on 

their perception of formative 

assessment feedback in assignments

 Ensure student parity of feedback 
experience

 Develop clear advice for markers



A difference of opinion…

Staff

 3% of comments 

identified as ‘unhelpful’

 36% of comments guide future 

practice

Participants

 10% of comments identified as 

‘unhelpful’

 9% of comments guide future 

practice 

Formative comments need to be more explicit for our students to 

understand clearly what their next steps are!



Rationale – Assessment Feedback 
Literacy

Cognitivist                       Process-orientated social constructivist

⮚ Student voice

⮚ Staff workload

⮚ Student agency

⮚ Parity of experience

Strengths and 
weaknesses and how 

to improve

Students as active generators
Using feedback to guide their own development

• Students often react defensively to critical feedback, 

especially with low grades, which triggers negative 

emotions and threaten their identity.

• Students’ ability to manage their emotions affects their 

engagement with critical feedback.

• The tone of feedback is crucial, as empathetic and caring 

feedback can increase student engagement.

What about student’s emotional 
response to feedback?



Theoretical Frameworks

• Carless and Winstone’s 
Conceptual Framework (2023) 



Focus group: student to student

Data was gathered during a focus group of year one undergraduate students on the BSc 
Education and BSc Education Psychology. There were two main foci for the discussions:

 To examine how they perceived marker feedback and whether there was any 

emotional response

 To examine what they understood of marker feedback and what actions did they 

take following any advice given by the marker



Semi-structured Focus Group questions

1. Which comments in your assessment feedback do you think were the most 

helpful in explaining what you need to improve?

2. When you had improvement targets – did the feedback explain where you 

can get help to support you with this?

3. From your feedback, which comments did you not find supportive and 

why?

4. Of all the things we discussed, what element of assessment feedback to 

you is the most important?



Thematic analysis
Braun and Clarke (2012) Thematic analysis guide:

 Read and re-reading of Focus group transcript

 Coding: identify meaningful ‘snapshots’, highlight repeated 
elements

 Grouping codes and identify overarching themes

Three themes identified:

Emphasis on importance of clear improvement targets in feedback

 Clear improvement targets + examples for high band grade

Feedback inconsistencies

 Feedback release date is key

 Difference in feedback given between lecturers and teaching 
assistant

Challenges of receiving vague feedback

 Unclear/Vague feedback on critical analysis

 Learning from writing experience > understanding feedback



Focus Group Findings: Emotional 
response

“…I like it when they highlight parts of your work and put comments next to that…shows you 
exactly what they are referring to, and what was good, and what exactly needed 
improvement...rather than just the general overview.”

“I heard that [tutor X]...I can’t remember, but he would give links like if you need help 
or something. But I heard that from someone else, there is nothing like that for my 
feedback though. Like, they only tell me “could show improvement here, and there, 
etc.” So I’m just like “okay, got it”. And mine is different from other people’s feedback, 
and I’m quite jealous of that.”

“But also office hour is very short. Like, if I want to have a longer 
conversation, it's difficult, since other people also waiting to talk. It's 
hard to get in-depth with anything.” 



Evaluation Exercise:

Examples of good 

feedback

• Good in terms of length and details,
• The tone can be interpreted by the students as being condescending, which offends 

them → More objective
• Good because it signposts to relevant resources and who to ask for advice  

The student really 
likes this clear 
outline of the 

suggestions, as it 
gives the student an 

aim to improve 
upon.

48

38

Students prefer the feedback given in lower grade 
bands (38 and 48), emphasis on:  

• Length of feedback  

• Details of feedback  

• Aim for improvement

• Encouraging tone, BUT with clear reasons WHY 
the work is good.



Evaluation 

Exercise:
Examples of 

unhelpful 

feedback

• Unclear what is meant by “Good”, the student would like to know 
WHAT is good and WHY it is good.

• Feedback too short, it does NOT offer helpful advice on how the student 
can IMPROVE to a first or MAINTAIN the good grade.

• This band grade offers some brief suggestion. 
• Prefer detailed feedback on ‘good’ part that should be maintained 

than shallow compliments.

68 78

• Feedback is not long enough to 
convince the student why they 
have this score and not higher.

• Overall, not enough feedback to 
know how to improve to a 2:1.

58



How can we 
support our 
student’s 
feedback 
literacy without 
overburdening 
our markers?



What 
resources/ 
support do 
we have 
available?



How do we 
make this 
accessible and 
inclusive?

 All students can access 
this resource

 It considers study 
preferences such as 
those who prefer to work 
independently from 
home, those who prefer 
workshops and those 
who require one–to-one 
support

 It is timely, they can 
access from the day of 
their results.

 Support is organised into 
themes typically used by 
markers



How do 
we 
prevent 
cognitive 
overload?

Tiles example from sourcing and referencing section



How do 
we ensure 
the 
resource is 
current?



New tool to support markers in 

developing student assessment literacy

Support and resources for students to help enhance 

your assignments - Overview

https://assets.manchester.ac.uk/staffnet/files/itl/enhance-your-writing-for-students/#/
https://assets.manchester.ac.uk/staffnet/files/itl/enhance-your-writing-for-students/#/


Nuts and Bolts Scaffolds to support 

writing and structure

https://livemanchesterac-my.sharepoint.com/:p:/r/personal/karen_beswick_manchester_ac_uk/Documents/ITL%20Fellowship/Workshop%20resources/The%20Nuts%20and%20Bolts%20of%20Academic%20Writing%20for%20Action%20Research%20by%20Karen%20Beswick.pptx?d=w8708a96f24e140539d17c96b69bf103b&csf=1&web=1&e=xyYeFz


Conclusion: 

How do the 

resources 

support 

students 

and 

markers?

For markers: ONE LINK to all resources can 

be dropped into the main feedback 

comments

For students: Tiles give an overview of the 

different areas of academic writing 

development

For students: Support can be remote 

independent study, online workshops, or 

face to face  

For students: The opportunity to develop 

their academic writing is in real time with 

feedback  
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