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Session Overview

Consider the gap between academics’ expectations and student reality

Identify how we can support students in the transition into HE learning and assessment

Outline how the ‘check-list tool’ in Cadmus can be a useful way to scaffold this

Present student feedback on Cadmus 

Reflect on the Cadmus experience as an academic 



Students entering higher 
education face a transition in 

their studying and 
assessments experiences 

(Lowe & Cook, 2003)

Transition to HE: Academic Expectations

Pre-HE: 
assessments 
prioritise 
knowledge 
acquisition 
(Hutchings, 
2015)

HE: successful 
performance 
shifts towards 
higher order 
cognitive skills, 
e.g.:  synthesising 
information, 
problem solving 
and critical 
thinking (Wong & 
Chui, 2020)

Academics can develop ‘tacit 
knowledge’ in relation to these 

skills – viewing them as 
‘simply common sense’ and 

‘obvious’ – but for novice 
students, these processes 

can be opaque and difficult to 
understand (Kirschner & 

Hendrick, 2020)



Promoting Success

Wilkinson, 2024

Competent 

Understand what 
steps are required 

to complete 
assessments

Confident 

Feel assured in 
their ability to 

undertake these 
steps

For successful engagement in assessment-
related activities, students need to feel:



How can we support students in understanding 
how to develop and demonstrate these skills in 

their assessments?



General Practices

Scaffolding learning
Offer guidance and support; Help students develop 
problem-solving skills; Encourage independent reflection 
and identification of gaps in understanding (Acosta-
Gonzaga & Ramirez-Arellano, 2022; Stanier, 2015)

Provide support and encouragement  Boosts students’ confidence and motivation (Alcott, 
2017; Pajeres, 1997) 

Boost student academic self –efficacy 
(beliefs about themselves as learners)

Provide constructive feedback; Give opportunity to 
practice skills; Challenge self-limiting beliefs (Bejtic, 
2024; Schunk & Ertmer, 2000)

Provide rationale for skill development
Emphasise why strategies are useful  and how they will 
help students when it comes to their assessment 
(Wilkinson, 2024)



Cadmus Overview

End-to-end online 
assessment workflow

‘Supportive and 
scaffolded assessment 
experience’

Integrates with VLE & 
Turnitin



Cadmus: Checklist Function 

C
he

ck
-li

st
 Offers easy to build ‘scaffold’ with prompts/structure

Break down steps students need to go through to develop an assignment 
to meet ILOs

Supports stepping away from ‘tacit knowledge’ to consider exactly what 
students need to do to demonstrate the core skills in the ILOs

Encourages consideration of appropriate signposting/suppor  for different 
skills to help students clearly identify relevant sources of support  



Cadmus Checklist 
Example

Year 1, Semester 2 Module: Development and 
Childhood
Assessment : optional format ‘advice for 
teachers’ on chosen topic 



Break down the skill:
- We often over-assume 
the level of 
understanding/experience 
students possess
- If instructions lack 
enough detail, students 
can feel overwhelmed and 
confused. 
- Giving students smaller 
steps to complete within a 
larger skill will support 
their learning and build 
confidence



Add dates next to checklist 
items:
Helps students develop time 
management skills and 
encourages consistent work 
on assessment

Look for 
opportunities to 
add 
feedback/review:
- Consider where 
feedback and 
reflection be 
embedded into 
teaching/practice
- Cadmus has a 
useful 
draft/formative 
feedback function 



Reflections here 
centre around 

ILOS: 

- Only 22% students 
looked at the rubric 
for this assignment  -
- Embedding and 
breaking down ILOS 
within the checklist 
can support their 
understanding of 
what they are being 
assessed against 
and what is required 
of them for each 
aspect  

Encourage self-
reflection:

- Encouraging 
students to ask 
themselves 
reflective 
questions can 
help them assess 
their 
understanding of 
the task

- This may prompt 
them to seek help 
and advice when 
there is a gap 



Add links to resources:
 Students can easily understand what 
document referring to 



Student Experience 
of Cadmus



Strongly Agree
53%

Somewhat Agree
35%

Neither
6%

Somewhat Disagree
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Strongly Disagree
0%

Check-list function helped students to better understand what 
they needed to do for the assignment 

0

2

4

6

8

10

12

Strongly Agree Somewhat
Agree

Neither Somewhat
Disagree

Strongly
Disagree

Having additional resources in one space 
was helpful 

n= 18



Strongly Agree
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Check-list function helped  improved confidence 
in planning assignment
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Check-list function helped  improved 
confidence in completing assignment
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Cadmus was easy to use
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Student Qualitative Feedback 

Aesthetically 
appealing

Clear and easy to use

Separates references 
out

Liked resources in 
one place

Spelling/Grammer 
check not as good as 
Word

Some found difficult 
to use/no better than 
other options



Cadmus-
Reported 
Student 

Feedback 



Cadmus Reflections: 
Academic 
Perspective  



Cadmus Reflections: Insights Function Group and 
Individual 

level Insights



Cadmus Reflections: 
Hiccups

• Ensure select most appropriate 
‘assessment activity’ is selected 
from start – had to find work-
around for optional format 
assignment 

• Issues with some students’ 
submissions (Cadmus support 
fixed)

• Best advice: seek support from e-
learning team (Cadmus support 
function also very efficient) 



Summary

As HE educators we need to appreciate the gap between our expectations 
and students’ current skill level

Cadmus check-list is useful tool for academics to reflect and break down the 
stages and steps students need to undertake to successfully achieve ILOs

Can prompt consideration of which sources of support can be offered for 
different skill development  (prompted me to develop my own too!)

This process can be achieved through other tools, if Cadmus is not right for 
your unit
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Useful 
Resources

https://cadmus.io/guides/understanding-
cadmus-templates 

https://www.advance-he.ac.uk/teaching-
and-learning/curricula-
development/education-mental-health-
toolkit/scaffold-design/explicitly-prepare-
students-learning-assessment-tasks
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Any 
Questions?
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