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Member of staff responsible Stephen Rayner
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AIMS

e To use reflective practice and evidence based approaches to research their won perspectives
and to position these within the wider context of their professional academic locale;

e To develop an analytic perspective on their locale in order to gain an understanding of way
in which policy is determined and drives institutional change;

e To learn how institutional policies are put into practice;

e To consider the ways in which the participant may engage as a full academic citizen within
their locale and within the institution.

BRIEF DESCRIPTION OF THE UNIT

In this module participants have the opportunity to explore the culture and practices of their own
department — these include local approaches to teaching and learning; academic research culture
and support; local and institutional policy interpretation — and to critically examine a theme of their
own choosing which relates to an aspect of their own professional interests. The questions driving
the participants’ studies are:

® Why is the locale of my position the way it is? (e.g. Where is the focus of academic research,
teaching, and administration situation in the participant’s locale? What factors have been influential
in determining this? What has been the source of these factors? (e.g. strong local leadership,
national policy, income generation)).




® Where do | fit into current culture and practice? (e.g. what strengths do | bring to this locale and
how might these contribute? What are my weaker areas and how can these be best addressed
within the locale? How do my own professional expectations relate to those of my colleagues? etc.)

® What does ‘success’ mean in the locale context? (e.g. what do | see as the markers for my own
success in the locale context? How are these achieved? How do these relate to academic research /
teaching and learning / administration? How do these relate to expectations of performance with
the culture and practice of my locale? Etc)

® What needs to be addressed to meet expectations? (e.g. How | do set about realising my self
expectations within my working locale? What can be addressed with peers and students? Why and
how are such markers determined?)

® How do the responses to the previous questions (above) meet or conflict with my own values and
expectation? (e.g. are personally held values on teaching, learning, research, or other challenged in
any way? If so, why and how? How might such challenges be addressed? Are personal values
compromised or developed as a result of such reflection?)

In responding to these and related questions participants will be asked to review related scholarly
publications and policy documents and to connect emerging responses from their own review with
those in the literature. Participants will also be asked to identify and examine evidence in respect of
their claims — this may take the form of student feedback on their own or their colleagues’ teaching
and learning; the nature and volume of scholarly publications; bespoke user generated feedback
from students and peers; national and international statistical data, and other data sources as
appropriate.

It is anticipated that participants may wish to interview senior colleagues within their locale in order
to locate their own professional viewpoints with those of more experienced and successful
colleagues. This form of interview bears comparison with professional develop interviews and target
setting, but the responses generated from such meetings would form a basis for analysis and
scholarly review rather than the creation of personal development plans. In some cases participants
may wish to identify a professional mentor and review the themes of this module in one or more
informal conversations over a period of time.

The end result of this module is for the participant to develop an analytic perspective on their locale
in order to gain an understanding of way in which policy is determined and drives institutional
change; how such policies are then put into practice; and the ways in which the participant may
engage with such policies and locale practice in order to contribute as a full academic citizen within
their locale and within the institution.

INTENDED LEARNING OUTCOMES

Category of outcome | Participants should be able to:
Knowledge and Participants will gain knowledge of different approaches to academic
understanding research and teaching practices within their professional locale; they
will also gain understanding and experience in the use of the
collection of evidence in practice-based research.
Intellectual skills Critical review of professional practice, local and institutional policy,
research publication standards (REF); teaching standards (NSS data).




Practical skills Presentation to senior colleagues on their entry into their working
locale
Transferable skills and | Improved communication skills; improved presentation skills;
personal qualities improved learning resource design.

LEARNING AND TEACHING PROCESSES (INCLUDING THE USE OF E-LEARNING)

Critical review of University, Faculty and School policy documents

Creation and analysis of interview transcripts with senior managers, as group work in general; as
individual task.

Review of Faculty and School procedures and committee; structures, roles and outcomes.
Group discussion of experiences — barriers, support, issues, questions.

Faculty and School teaching and learning student feedback analysis.

NSS analysis — online discussion.

Blog posting of weekly experiences.

Dilemma in teaching, management and research roles for online discussion.

Creation of PK style presentation for peer review online.

ASSESSMENT
Assessment task Length How and when Weighting
feedback is provided | within unit
(if relevant)
Participants will be asked to submit a critical 2,000 words Within 15 working 80%

essay based on one or more aspects of their or equivalent days of submissions
professional practice based review.

A short pecha-kucha style presentation Max 20 slides 20%
intended for an audience of peer and senior
staff in the participant’s locale (Note: the
presentation is not expected to be made
available to departmental colleagues, but
should this be desirable colleagues will be
briefed on related professional and ethical
considerations)
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