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Secondary PGCE Modern Languages

Training for new Subject Mentors
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Please click on the link in your Welcome and Resources sheet and answer the 
questions as we work through the training.

Evidence of Training
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Warm up: The Subject Mentor role

Please answer the following questions by typing in the Chat:

• Why do you want to be a Subject Mentor with the University of Manchester? 
• What do you think the role entails?
• Why do you think the Subject Mentor-trainee relationship is one of the most 

important indicators of successful completion of the PGCE programme?
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Secondary PGCE Modern Languages Team

🎓 University Lecturers and Tutors
🎓 Joanne Taberner (Subject Leader)
🎓 Karen Roberts

🎓 Honorary Lecturers
🎓 Andy Rose
🎓 Amanda Barton

🎓 Advanced Skills Mentors
🎓 Cathy Herbert (Mount Carmel School)
🎓 Joe Sykes (Loreto Grammar School)
🎓 Ben Hollis (Wilmslow High School)
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Secondary PGCE Modern Languages Programme

Subject Specific Studies
o Seminars
o Microteaching
o Group and individual tutorials
o Paired planning
o Group planning
o Workshops
o Independent study

Educational Professional Studies (EPS)
o Lectures
o Seminars
o Inclusion conference

School/College Placements
o Placement 1
o Placement 2
o Placement 3
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Induction to the 
profession

• Behaviour for 
learning

• Theories of 
Learning

• Planning for 
learning

• Equality, 
Diversity and 
inclusion

• Understanding 
the importance 
of Subject 
Knowledge

• School 
induction

• Policies and 
practices

• Observation
• Mentor 

meetings to set 
targets

• Questioning 
skills

• Teaching 
strategies

• Assessing needs
• Developing 

subject 
knowledge and 
pedagogy

• Questioning 
skills

• Teaching 
strategies

• Assessing needs
• Addressing 

misconceptions
• Assessment and 

Feedback

ECT CPD Programme

• Research methods
• Researching Pupil 

voice/Enquiring in 
to practice

• Personalised 
interventions

• Progression in 
Subjects

• Assessment 
requirements

• Using data

• Well-being
• Time 

management
• Resilience
• Effective 

communication

Term 3

Term 1

Terms 2 and 3 

• Being 
Professional

• Purposes of 
education

• The importance 
of ‘The 
Subject(s)’

• Safeguarding 
and statutory 
frameworks

• Planning 
sequences of 
lessons under 
the direction 
of the teachers

• Understanding 
the wider role 
of the teacher

• Planning with 
increasing 
autonomy to 
meet individual 
needs

• Using 
assessment 
information to 
inform planning

• Planning 
sequences of 
lessons

ECT ECF

• Observing 
teaching and 
learning and 
behaviour 
management

• Co-planning
• Team teaching
• Mentor 

meetings to set 
targets

• Understanding 
why teachers 
teach as they do

• Teaching small 
groups/short 
periods of time

• Understanding 
the wider role of 
the teacher

• Mentor meetings 
to set targets

Establishing the 
Foundations Impact on LearningDeveloping AgencyDeepening 

Understanding
Developing Skills Enrichment and 

Enhancement
Joining the 
Profession

• Planning 
autonomously

• Planning to meet 
individual needs

• Using data to 
support report 
writing/parent’s 
evenings/to 
inform teacher 
assessment

• Contributing to 
the wider life of 
the school

University-
based School-based

The University of Manchester Curriculum
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Five Core Areas

Core Area 1: High Expectations

Core Area 2: Subject and Curriculum Knowledge

Core Area 3: Planning and Teaching
o Classroom Practice
o How pupils Learn
o Adaptive Teaching
o Behaviour for Learning

Core Area 4: Assessment

Core Area 5: Professional Behaviours

The University of Manchester Curriculum
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Subject Specific Studies

Sample seminars
o Transition from Key Stage 2 to Key Stage 3
o National Curriculum Languages Programme of Study for Key Stage 3
o Learning a language (Part 1): Introduction to a new Language
o Learning a language (Part 2): Introduction to Cognitive Science
o Lesson Planning (Part 1): Rosenshine’s Principles
o Lesson Planning (Part 2): Engaging Learners 
o Lesson Planning (Part 3): Supporting Learners
o Teaching the Four Skills
o Teaching Methodologies in ML
o Teaching Key Stage 3 (Part 1): Teaching and Learning Grammar
o Teaching Key Stage 4 (Part 1): The GCSE Modern Languages Specification
o Assessment (Part 1): Assessment for Learning and Using Data Effectively
o Behaviour for Learning (Part 1)
o Assessment (Part 3): Giving effective feedback
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School/College Placement: Induction Phase

What does your trainee need to know about the School and Department?
ü Key policies e.g., Behaviour, Assessment, Child Safeguarding
ü Expectations of staff e.g., Dress code
ü School day
ü Key staff (HoD, HoY, SEN(D)Co etc.)
ü Reprographics/IT access
ü COVID protocols
ü Schemes of Work 
ü Resources

Trainees are not required to plan from scratch so please share resources 
with them as you would with an ECT
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Task 1: School/College Placement: Induction Phase
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Identify activities for your trainee’s Induction Phase in terms of whole-school and 
departmental activities.
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Task 1: School/College Placement: Induction Phase
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Identify activities for your trainee’s Induction Phase in terms of whole-school and 
departmental activities.

ü Tour of the school
ü Observe ML lessons
ü Act as a TA
ü Team teach with an experienced colleague 
ü Do a ‘Pupil pursuit’
ü Help with lunch duty
ü Browse Schemes of Work
ü Health and Safety briefing
ü Child Safeguarding briefing
ü Meeting with HoD

11

12

Identify activities for your trainee’s Induction Phase in terms of whole-school and 
departmental activities.

Task 1: School/College Placement: Induction Phase

12
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Trainee Timetable: Hours and Activities

Co-constructing your trainee’s timetable with them gives them a sense of 
agency, control and confidence; traits which are positively associated with 
adaptive coping strategies and increased mental toughness or resilience.

Placement 1
ü 8 hours’ teaching (maximum) per week by the end of the placement 
ü Experience of team-teaching
ü One lesson per week as a TA (in addition to 8 hours)

Placement 2
ü 10-12 hours’ teaching per week
ü Experience of team-teaching
ü Experience of teaching pupils with SEND 
ü Experience of teaching PSCHE

Placement 3
ü 14 hours’ teaching (maximum) per week by the end of the placement 
ü Can include teaching-related activities

For each Placement (in addition to the timetabled hours)
ü Allocate your trainee to a Tutor Group
ü Schedule a Weekly Mentor Meeting
ü Provide a range of Key Stages, attainment levels and behaviour
ü Support your trainee in arranging at least one hour per week observing experienced colleagues
ü Share with department colleagues – please don’t do all the work yourself!
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Task 2: Trainee Timetable and Activities 
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Identify how your trainee’s timetable could be made up in terms of:
o Teaching ML1
o Teaching ML2
o Team teaching
o Working with individual pupils/small groups/half a class
o Acting as a TA to support the class teacher
o Teaching pupils with SEND
o Teaching PSCHE

Are there any important considerations?
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Task 2: Trainee Timetable and Activities 
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Identify how your trainee’s timetable could be made up in terms of:
o Teaching ML1
o Teaching ML2
o Team teaching
o Working with individual pupils/small groups/half a class
o Acting as a TA to support the class teacher
o Teaching pupils with SEND
o Teaching PSCHE

Are there any important considerations?
ü Individual differences in personality
ü Confidence with ML2
ü Previous experience of teaching (not always indicative of success!)

ü Consecutive lessons
ü Parallel classes e.g., 7A French and 7B French
ü Incremental increase, particularly over Placement 1

ü How many trainees are there in school?
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Weekly Mentor Meeting

Requirements:
o Please schedule a regular meeting of about one hour each week
o Before the meeting, your trainee must write an agenda using the University 

template in their RoAD
o During the meeting, your trainee must make notes on the same template

Suggested agenda items:
o Discussion of weekly tasks, including the subject-specific discussion
o Review of your trainee’s progress over the previous week by asking them to:

o Describe what they have done in relation to previous targets
o Provide examples of how they have developed their practice

o Refer to their Progress Matrix

o Co-constructing targets with your trainee for the next week:
o Provide examples of what you would like them to do
o Check they understand how to do this e.g., “Develop your classroom presence” is unhelpful

o Refer to your trainee’s Progress Matrix
16
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Weekly Mentor Meeting

17
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Weekly Mentor Meeting
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Task 3: Weekly Mentor Meeting
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You are concerned that your trainee is not submitting their lesson plans and 
PowerPoint 48 hours in advance and want to discuss this with them in your 
Weekly Mentor Meeting.

• How might you approach this with them?
• What strategies might you encourage your trainee to use?
• How might you support your trainee in seeing the rationale behind this 

requirement?
• How might you support your trainee in meeting this requirement?
• Might you take any other action at this stage?
• What might you do if your trainee fails to respond?
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Trainee Assessment: The RoAD

Each placement, your trainee is assessed through their Record of Achievement 
and Development (RoAD), which they maintain on their Google Drive:

📖 Lesson Plans and evaluations
📖 Scheme of Work (Placements 2 and 3 only)
📖 Assessment Portfolio (Placements 2 and 3 only)
📖 Lesson Observation Reports
📖 Professional Mentor Review
📖 Progress Report
📖 Progress Matrix

Your trainee’s Google Drive is easily accessible via a hyperlink, which they will 
share with you at the start of the placement.

20



6

21

Trainee Assessment: The RoAD
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The RoAD: Lesson Plans and Lesson Evaluations

For each Placement, your trainee must : 
ü Plan and evaluate lessons using our ML template (coming up!)
ü Submit lesson plans to class teachers 48 hours in advance (working days only) 

to allow feedback to be given and acted upon.  Please please please avoid the 
temptation to deviate from this to be kind!

Trainees find planning very difficult and do not know if they are “right” so please: 
ü Share departmental resources with your trainee and support them in 

maintaining a balance between creating their own materials and adapting 
existing resources

ü Undertake joint lesson planning
ü Ask class teacher to provide feedback on lesson plans and suggest activities

22
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The RoAD: Lesson Plans and Lesson Evaluations

23
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The RoAD: Lesson Plans and Lesson Evaluations

24

24



7

The RoAD: Lesson Plans and Lesson Evaluations

25
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The RoAD: Scheme of Work

26

📖 Placement 2
📖 Placement 3
📖 Completed by the end of Week 2 of the placement
📖 Overview
📖 Learning Aims of the Scheme of Work
📖 Subject and Teaching Strategies

📖 Linguistic Staircase
📖 The Programme

📖 Full guidance is given to trainees
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The RoAD: Scheme of Work

27
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The RoAD: Scheme of Work

28
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The RoAD: Scheme of Work

29
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The RoAD: Assessment Portfolio

30

📖 Works in tandem with the Scheme of Work
📖 The same class should be chosen as the focus
📖 Placement 2 - Qualitative data
📖 Placement 3 - Quantitative data
📖 Overview
📖 Class Context and Prior Learning

📖 Differentiation Strategies 
📖 Seating Plan

📖 Data Collection
📖 Reflection (Progress Matrix)

📖 Full guidance is given to trainees
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The RoAD: Assessment Portfolio

31
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The RoAD: LTA Portfolio

32

📖 Placement 1
📖 Supports the first Masters assignment: Learning, Teaching and Assessment 
📖 Completed by the end of the placement
📖 Overview: Scheme of Learning and Assessment Portfolio
📖 Class Context and Prior Learning
📖 Differentiation Strategies 

📖 Seating Plan
📖 Data Collection

📖 Reflection (Progress Matrix)
📖 Learning Aims of the Scheme of Learning

📖 Subject and Teaching Strategies
📖 Linguistic Staircase

📖 The Programme (3 lessons)

📖 Full guidance is given to trainees
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The RoAD: The Lesson Observation Report

33
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Lesson Observation and Discussion

Please conduct one formal lesson observation each week:
ü Record detailed feedback on the UoM Lesson Observation Report (guidelines 

are in the ML handbook)
ü Give your trainee some positive verbal feedback immediately after the lesson
ü Keep a copy of your LOR
ü Conduct informal observations frequently

As soon as possible after the lesson, please have a discussion with your trainee, 
in which you guide them to reflect on their teaching and their pupils’ progress:
ü What were you happy with?
ü Did the pupils achieve the lesson outcomes?
ü What evidence do you have of this? 
ü Is there anything you would change if you taught the lesson again?
ü Co-construct targets with your trainee and make sure they know how to 

achieve them – it is useful to refer to the Progress Matrix (coming next!)
ü Give your trainee a copy of your LOR to save to their RoAD 34
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Task 4: Lesson Observation and Discussion

Watch this video of a Year 9 French lesson (5 minutes) and consider the 
following:
• What were the strengths of the lesson?
• What were the areas for development?
• What targets might you suggest?
• How might these align with the Progress Matrix?
• How might you support your trainee in meeting the targets?
• What strategies might you encourage your trainee to use?

Now role play the Discussion with one person being the trainee and one being 
the Subject Mentor.
• What is your approach?
• What are your considerations?
• How do you enable your trainee to identify areas for development without 

affecting their confidence?

35

The RoAD: The Progress Matrix

The Progress Matrix is used formatively by the trainee to self-assess against the 
following headings and is a record of their achievements across the Core Areas:
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Core Area 1: High Expectations

Core Area 2: Subject and Curriculum Knowledge

Core Area 3: Planning and Teaching
o Classroom Practice
o How pupils Learn
o Adaptive Teaching
o Behaviour for Learning

Core Area 4: Assessment

Core Area 5: Professional Behaviours

36

https://www.youtube.com/watch?v=1qXpA0ADwkw
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The RoAD: The Progress Matrix

37

37

The RoAD: The Progress Matrix

Trainees are required to identify evidence (8-10 examples) each week across the 
Progress Matrix, and summarise and reflect on their progression in the middle 
and at the end each placement. 

The Progress Matrix is used to:
ü Support your trainee in action planning
ü Identify targets and areas for focus
ü Inform your trainee’s Progress Report (coming next!)
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Task 5: The Progress Matrix

39

During a Weekly Mentor Meeting, you review your trainee’s Progress Matrix 
with them. They have limited evidence of Assessment and you’ve seen minimal 
evidence of assessment in lesson observations.

• How might you approach this?
• What targets might you suggest?
• How might you align these with the Progress Matrix?
• How might you support your trainee in meeting the targets?
• What strategies might you encourage your trainee to use?
• Might you take any further action at this stage?
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The RoAD: The Progress Report

We ask you to:
ü Write your trainee’s Progress Report the penultimate week of the placement
ü Indicate whether your trainee is making the progress you would expect at this 

point and therefore ‘on track’ towards meeting the Teachers’ Standards by the 
end of the course

ü Write a comment for each section using the second person and detailing your 
trainees’:
ü strengths 
ü areas for development

ü next steps

ü Ensure targets are SMART
Specific – focus on a specific aspect of your trainee’s practice rather than general goals
Measurable – are quantifiable
Achievable – are likely to be able to be met
Relevant – are applicable to your trainee’s needs and the available support
Timed – are attainable within a given period

ü There should be no surprises
40
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The RoAD: The Progress Report

41

Characterised by:
o Poor teaching skills
o Poor organisation skills
o Lack of commitment
o Lack of professionalism
o Lack of responsibility/ownership
o Inability to reflect
o Inability or unwillingness to accept constructive criticism
o Inability or unwillingness to see there is a problem
o Tendency to attribute blame to other factors
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The Struggling Trainee

42

What to do:
ü Discuss your concerns with your trainee and make a record
ü Reduce your trainee’s teaching load
ü Arrange for your trainee to undertake more observation of experienced 

colleagues
ü Do some team teaching with your trainee
ü Contact your trainee’s University Tutor who will arrange one or more of the 

following:
ü Online meeting

ü Support visit
ü Widening Access and Participation Project (WAPP)

ü DASS support
ü Letter of concern

ü Ask the Professional Mentor to do a lesson observation
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The Struggling Trainee

43

Task 6: The Struggling Trainee

Your trainee is having difficulty with pace and sequencing of lessons.

• How might you approach this with them?
• How might you support them with this?
• What might you suggest they do?
• What might you do if they failed to respond?

44
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Task 7: Mentoring and Diversity

Watch Andy Howes’ video on mentoring and diversity (20 minutes).

• How might you respond in the scenarios presented?
• Might there be any further action to take?
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Thank you!

We are very much looking forward to working with you in training the 
next generation of confident, committed and effective teachers of 

modern languages!

46

46

https://video.manchester.ac.uk/faculties/8856f85434e41fb156ec49cee2ff2134/4e2318b9-8bd2-4187-8cf1-7d31fe564bd2/

