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* This session aims to provide an opportunity

to
. * Talk about SoTL and pedagogic research
Aims for » To provide a space to begin to draw out and
define your golden thread/approach to teaching
tOd a\/ and learning

* To forge a community of practice in the
scholarship and research of teaching and
learning at the University of Manchester




What is scholarship?

“SoTL is a research-led form of professional development,
and has the potential to inform policy and practice at
institutional level.”

Higher Education Academy. Defining and supporting the Scholarship of Teaching and Learning (SoTL): A sector-wide study. 13/01/2016



https://www.advance-he.ac.uk/knowledge-hub/defining-and-supporting-scholarship-teaching-and-learning-sotl-sector-wide-study

What is scholarship of teaching and learning?

“SoTL is a research-led form of professional development,
and has the potential to inform policy and practice at
institutional level.”

Thus two aims:

* Ultimately must enhance the learning experiences of students

* And should produce an “artefact, a product, some form of community
property that can be shared, discussed, critiqued, exchanged, built upon”

Higher Education Academy. Defining and supporting the Scholarship of Teaching and Learning (SoTL): A sector-wide study. 13/01/2016
Schulman, Lee S. Teaching as community property: Putting an end to pedagogical solitude. Change 25.6 (1993): 6-7.
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Scholarship of Teaching and Learning (SoTL)

vs Pedagogic Research?
SoTL (from Haigh 2010 and UU 2022) Pedagogic Research

* A practical and situated enquiry in a * Aims to contribute to knowledge and
particular context that is driven by a T&L and inform a broader audience
desire to improve teaching practice that exists beyond the local context of
and student learning in particular that work
contexts :

* Same as SoTL? A subset of it? Goes a

* Involves reflection on teaching step further than it? Does it even

practices and student learning matter?!

* Evidence based

* Requires engagement with the
(discipline specific) T&L literature

* Involves public dissemination for
evaluation by peers



Multiple
levels that
SoTL and
PedR
operate at

Immediate context

Institutional context

Disciplinary context

Wider contribution to
understandings of T&L




* the micro level at the centre of the HE system, where

Th ree academics are engaged with their students and

, investigating their own practice; and the department
different where the disciplinary community of academics
levels of the DIPEEE

* the meso level, the institution and the impact of its
strategic direction; its policies on staff development
and promotion;

HE system

* the macro level of the HE system, the national and
international frameworks (regulations, incentives,
and various steering policies) and communities that
impact and interact. At this level, we also recognise
the need to take account of sectorial and disciplinary
diversity

Schulman, Lee S. Teaching as community property: Putting an
end to pedagogical solitude. Change 25.6 (1993): 6-7.



How is SoTL and PedR done?

* Build understanding
* of the context and the outcomes — students
» of those that have gone before you — literature and colleagues

* Plan and do something that should enhance the learning experiences
of students

* Disseminate and Reflect
e critical reflection — individual, with peers, with students
» disseminate — knowledge exchange and impact



How do you
translate all of this
to thinking and
talking about what
you are doing?



34 What did you do?

’P Why did you do it?

Talking
a b O u t yO u r What was the reach?

SoTL

‘//’ How beneficial was it to those it reached?

Q How can you evidence your statements?




Reach, Value, Impact

« Reach: The scale of influence. Though ‘geographic’ reach may be important for some nominees, it
Is useful to consider other ways that a nominee can demonstrate reach. Some nominees may
demonstrate reach at a department/ faculty/ institution/ national/ global level, for example, but
others might provide evidence of how their practice has reached different groups of students,
individuals and/or organisations

» Value: The benefit derived for students and staff (which may take different forms). Value may
include qualitative evidence such as a change in approach to learning among students or staff. For
example, evidence may be provided about how the work being described has added value to the
student learning experience or to teaching practice. Value may also relate to the guality of
enhanced experiences and the meaningfulness of practices. Some nominees may also be working
in settings where there are positive explicit ethical elements to their practice.

Impact: The difference that has been made to policy, practice and/or student outcomes as the
result of an activity. The focus here is on explicit evidence of positive change taking place. Impact
evidence can be both quantitative and qualitative, but it is important to show how the activities
described have changed teaching practice and/or learning outcomes.




Output and Recognition

What Where

* New teaching material * Within your course

* Websites / blogs / twitter * Department (individual or all)

* Talks, chapters, books * Faculty

* Training, workshops * University

* Advising committees & working  * T&L groups/conferences
groups e Other universities (NTR)

* Changing policy & practice
* Leading initiatives
* Pedagogic research

* Accrediting bodies
* Government / industry



'ﬂ What did you do?

Shortly we will

open the floor D Whydidyoudot

for you to talk

about your What was the reach?
SoTL/PedR but

first some |7 How beneficial was it to those it reached?

case studies!

Q How can you evidence your statements?




Investigating the

What do | [Hannah] do? i ad

learning archaeology

Karina Croucher,
Hannah Cobb and
Ange Brennan

e Have been involved in SoTL and
PedR all of my career

* HEA History, Classic and
Archaeology Subject Centre




The Ardnamurchan Transitions Project




The Ardnamurchan Transitions Project

e Cobb H. L., Harris, O,,
Jones C., and Richardson
P. (eds) 2012. e i i
Reconsidering fieldwork:
Exploring on site

Reconsidering

relationships between 7 Archaeological
theory and practice. New | Fieldwork
York: Springer. e

* Archaeology Training
Forum award for
excellence in training,
learning and professional
development, 2014

@ Springer




T&L and
Equality,

: : * Digging Diversity
Diversity and 2011 and 2017

Inclusion » CIfA Equality and
Diversity group

Equality
and Diversity
Group




All of this coalesced into a novel pedagogic

approach

hannah

COBB

karina

CROUCHER

ARCHAEOLOGY

teaching, practice, and research

Cobb, H., and Croucher, K. 2022. Wellbeing and Archaeological Pedagogy. In Everill,
P. (ed) Wellbeing in Archaeology. London: Routledge.

Cobb, H., and Croucher, K. 2020. Assembling Archaeology: Teaching, Practice and
Research. Oxford: Oxford University Press.

Cobb, H., and Croucher, K. 2019. Rising, Falling, Assembling: Pedagogy in British
Archaeology. In P. Messenger and S. Bender (eds) History and Approaches in
Heritage Studies. Florida: Florida University Press. Pp 181-195.

Cobb, H., and Croucher, K. 2016. Personal, Political, Pedagogic: Challenging the
binary bind in archaeological pedagogy. Journal of Archaeological Method and
Theory 23(3), 949-969.

Cobb, H., and Croucher, K. 2014. Assembling archaeological pedagogy: a theoretical
framework for valuing ped(az%ogy in archaeological interpretation and practice.

Archaeological Dialogues 21(2), 197-216.
Cobb, H., Croucher, K., and Casella, E. 2013. Feminist Pedagogy: Implications and
Practice. In M. J. Rodriguez-Shadow an S Kellogg

(eds.) Género y Arqueologia en Mesoamérica. Homenaje a Rosemary A. Joyce.
Mexico: Centro de Estudios de Antropoloia de la Mujer. pp.112-128.

Cobb, H., and Croucher, K. 2012. Field Schools, Transferable Skills and Enhancing
Employability. In Mytum, H., (ed). Global Perspectives on Archaeological Field
fé)hools: Constructions of Knowledge and Experience. New York: Springer, pp. 25-

Cobb, H., and Croucher, K. 2009. Guest editors: Research in Archaeological
Education Journal, Volume 1(issue 2), 2009, Prehistoric Pedagogies theme.

Brennan, A., Cobb, H., and Croucher, K. 2008. Investigating the role of fieldwork in
teaching and learning archaeology. Lancaster: Carnegie Publishing.



What do | [James] do?

FSE Guidance an sryudent Study Hours

FSE Guidance on Student Study Hours

How long should students study for each week?

Each University of manchester credit should be equivalent 10 10 howrs of study (28 100 hours for @
10 credit unit), this includes all aspects of studying: revision, attending lectures, independent study,
ete, Lo Credit Eo sivalenge, ECTS]. Qur UG students generally take 60 credits per 15 week
semester {12 weeks term-time plus 3 weeks revision); this equals 20 hours of study per week.

5ome of this time will be “contact hours” where students are in front of staff-. The rest will be
“independent learning” which is any study time where staff are not present, confusingly including
times where students wark together. The way 3 student spends their independent |earning time is
justas important as the way they spend their rontact hours {see m\hy should we pe daing this?”
helow) and as such we should provide guidance and support — especially in the first few semesters.

For this reason We are recommending that all student study time be guided. This has two parts,
firstly working out the study hours fer each “type” of study {lectures, solving problems sheets, etc.).
WwWhen doing this we should ensure that sirnilar units have a similar breakdown of study hours. The
second part is 1o provide the students with guidance for each type of study — this will obviously
differ for gach unit. The next two sections deal with each part in tum fstudy hours and guidance).

While you should be planning waek by week guidance <imilar to the examples given below we are
collecting aggregated dats that can check for some of the more obovious warning flags (e.g. have you
\aft enough time far revision, do students get 1o practice the material from the lectures during the
sernester, etc).

Study Hours

How should the 100 hours for a 10 credit unit {or 150h for 15 credits) be broken down?
Srart with the ILDs. Far each ILD a student is likely to need:

1. Explanation of the hackground concepis and ideally instruction on how to do the related
task (e.g. a dem onstration, or fully colved examples, e1c). This is comrmonly done through
fectures but it might include guided reading of a textbaok, pre-recorded videos, of
something else.

3. Review of new material Students should spend some time going back over the new
material themselves 1o make sure they understand it. Ideally they should repest this on an
increasing interval [see “Gpaced Repetition” — Wikipeda, Gyem]. And students should briefly
skim thejr notes beforehand 1o prepare them for learning the material [Teach Students How
1o Learn - McoGuirel. ' would expact this to take hetween 20mins and 1h per hour of lecture
[or equivalent if not using lectures for the initial explanations and instruction].

3. (Once students have the basic concept, they need guided practice, ideally with feedback. For
JLOs fike “describe” of “eyplain” they need to be talking 1@ each other of Writing dowin

-
* Thiz include being irtuzlly front of in the caze of elearning. “Staff” includes Ths and lab tachnicians 25 well
25 lecturers. See [QAA Explaining Contact Hours] for & more thorough definition.

Ot 2018



What do | [James] do?

The three key to effective learning

® What is effective learning?

® Torer
To remember something repeatedly practice recall

® Testing Effect
.
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Effective Learning - Part 1

Author: James Brooks Added on 10-Sep-

Duration: 0:13:25

FSE Guidance an sryudent Study Hours

FSE Guidance on Student Study Hours

How long should students study for each week?

Each University of manchester credit should be equivalent 10 10 howrs of study (28 100 hours for @
10 credit unit), this includes all aspects of studying: revision, attending lectures, independent study,
ete, Lo Credit Eo sivalenge, ECTS]. Qur UG students generally take 60 credits per 15 week
semester {12 weeks term-time plus 3 weeks revision); this equals 20 hours of study per week.

5ome of this time will be “contact hours” where students are in front of staff-. The rest will be
“independent learning” which is any study time where staff are not present, confusingly including
times where students wark together. The way 3 student spends their independent |earning time is
justas important as the way they spend their rontact hours {see m\hy should we pe daing this?”
helow) and as such we should provide guidance and support — especially in the first few semesters.

For this reason We are recommending that all student study time be guided. This has two parts,
firstly working out the study hours fer each “type” of study {lectures, solving problems sheets, etc.).
WwWhen doing this we should ensure that sirnilar units have a similar breakdown of study hours. The
second part is 1o provide the students with guidance for each type of study — this will obviously
differ for gach unit. The next two sections deal with each part in tum fstudy hours and guidance).

While you should be planning waek by week guidance <imilar to the examples given below we are
collecting aggregated dats that can check for some of the more obovious warning flags (e.g. have you
\aft enough time far revision, do students get 1o practice the material from the lectures during the
sernester, etc).

Study Hours

How should the 100 hours for a 10 credit unit {or 150k for 15 credits) be broken down?
Srart with the ILDs. Far each ILD a student is likely to need:

1. Explanation of the hackground concepis and ideally instruction on how to do the related
task (e.g. a dem onstration, or fully colved examples, e1c). This is comrmonly done through
fectures but it might include guided reading of a textbaok, pre-recorded videos, of
something else.

3. Review of new material Students should spend some time going back over the new
material themselves 1o make sure they understand it. Ideally they should repest this on an
increasing interval [see “Gpaced Repetition” — Wikipeda, Gyem]. And students should briefly
skim thejr notes beforehand 1o prepare them for learning the material [Teach Students How
1o Learn - McoGuirel. ' would expact this to take hetween 20mins and 1h per hour of lecture
[or equivalent if not using lectures for the initial explanations and instruction].

3. (Once students have the basic concept, they need guided practice, ideally with feedback. For
JLOs fike “describe” of “eyplain” they need to be talking 1@ each other of Writing dowin

-
* Thiz include being irtuzlly front of in the caze of elearning. “Staff” includes Ths and lab tachnicians 25 well
25 lecturers. See [QAA Explaining Contact Hours] for & more thorough definition.
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FSE Guidance an sryudent Study Hours

FSE Guidance on Student Study Hours

How long should students study for each week?

Each University of manchester credit should be equivalent 10 10 howrs of study (28 100 hours for @
10 credit unit), this includes all aspects of studying: revision, attending lectures, independent study,
ete, Lo Credit Eo sivalenge, ECTS]. Qur UG students generally take 60 credits per 15 week
semester {12 weeks term-time plus 3 weeks revision); this equals 20 hours of study per week.

5ome of this time will be “contact hours” where students are in front of staff-. The rest will be
“independent learning” which is any study time where staff are not present, confusingly including
times where students wark together. The way 3 student spends their independent |earning time is
justas important as the way they spend their rontact hours {see m\hy should we pe daing this?”
helow) and as such we should provide guidance and support — especially in the first few semesters.

For this reason We are recommending that all student study time be guided. This has two parts,
firstly working out the study hours fer each “type” of study {lectures, solving problems sheets, etc.).
WwWhen doing this we should ensure that sirnilar units have a similar breakdown of study hours. The
second part is 1o provide the students with guidance for each type of study — this will obviously
differ for gach unit. The next two sections deal with each part in tum fstudy hours and guidance).

While you should be planning waek by week guidance <imilar to the examples given below we are
collecting aggregated dats that can check for some of the more obovious warning flags (e.g. have you
\aft enough time far revision, do students get 1o practice the material from the lectures during the
sernester, etc).

Study Hours

How should the 100 hours for a 10 credit unit {or 150h for 15 credits) be broken down?
Srart with the ILDs. Far each ILD a student is likely to need:

1. Explanation of the hackground concepis and ideally instruction on how to do the related
task (e.g. a dem onstration, or fully colved examples, e1c). This is comrmonly done through
fectures but it might include guided reading of a textbaok, pre-recorded videos, of
something else.

3. Review of new material Students should spend some time going back over the new
material themselves 1o make sure they understand it. Ideally they should repest this on an
increasing interval [see “Gpaced Repetition” — Wikipeda, Gyem]. And students should briefly
skim thejr notes beforehand 1o prepare them for learning the material [Teach Students How
1o Learn - McoGuirel. ' would expact this to take hetween 20mins and 1h per hour of lecture
[or equivalent if not using lectures for the initial explanations and instruction].

3. (Once students have the basic concept, they need guided practice, ideally with feedback. For
JLOs fike “describe” of “eyplain” they need to be talking 1@ each other of Writing dowin

-
* Thiz include being irtuzlly front of in the caze of elearning. “Staff” includes Ths and lab tachnicians 25 well
25 lecturers. See [QAA Explaining Contact Hours] for & more thorough definition.
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;.ﬂ What did you do?

’P Why did you do it?

20min Break
(gra b SO m e What was the reach?

index cards)

‘//’ How beneficial was it to those it reached?

Q How can you evidence your statements?
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Join

Communities! Talk

to others, join relevant
groups, go to their
events, get inspired

02

Present and
disseminate your
SoTL/PedR

“l Your SOTL or PedR — What next?

03

Think about how you can
draw upon your work for
your career development
(LEAP, Teaching Excellence

Awards, National Teaching
fellowships, CATE)




Joining internal communities
Groups, networks, mentoring

* Institute for Teaching and
Learning events and development
programme (QR Code)

* TALON Yammer Group

* Local level networks and T&L
events

* Manchester Gold Mentoring
Scheme




Joining external
communities:
Groups, learned

socleties,
support groups,
mentoring

e AdvanceHE

* The International Society for the Scholarship
of Teaching and Learning (ISSoTL)

* The Society for Research into Higher
Education

* British Educational Leadership, Management
and Administration Society (BELMAS)

* Staff and Educational Development
Association (SEDA)

* Professors in Preparation (PiP)
* LTHE Twitter
* Active Learning Network



Disseminating your work internally

—_—

Y]

).

Faculty best practice websites/repositories
Institute for Teaching and Learning’s TEA Blog
Institute for Teaching and Learning’s Events
Local workshops and network events

Sessions in your Faculty New Academic Programme



Disseminating your work externally
Higher-ranking peer-reviewed journals

o - Higher Education
/ Research & Development
TEACH HIG ASSF SSI\ Oxford Review
NHIG  EpUC vrnast 0 o
Ebuc: _EvAaLU - [ oy
in HI(
teimerneg@i &) D18 (@
R e e ol | |
SRHE A . |

* Must do more than just “show and tell”
* Theoretically embedded, rigorous research



Disseminating your work externally
The National Teaching Repository

Discover research from The National Teaching
Repository

ALL CATEGORIES GROUPS SEARCH a
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to others, join relevant
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02

Present and
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03

Think about how you can
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your career development
(LEAP, Teaching Excellence
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fellowships, CATE)




Be curious and ambitious in your teaching



Be curious and ambitious in your teaching
and email us if you get stuck (or inspired)



Be curious and ambitious in your teaching
and email us if you get stuck (or inspired)

Questions?

James.Brooks-3@manchester.ac.uk
Hannah.Cobb@Manchester.ac.uk
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