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The purpose of this handbook

Thank you for choosing a University of Manchester PGCE History trainee to mentor in your department. Your contribution and experience are one of the most important roles needed in order for trainees to flourish into excellent teachers and have long and rewarding careers. 

The purpose of this handbook is to guide mentors in all matters regarding the mentoring of their trainees including information regarding procedural activities and wider aims and ethos of the PGCE course. It will inform you of roles and responsibilities of the trainee and subject mentor, and answer many questions that normally come up in the training year. 

The mentor handbook will introduce the University of Manchester PGCE Curriculum which your trainee follows, including reference to the Core Curriculum Framework (CCF). It will include subject specific guidance. 

We hope this handbook provides a useful guide to mentoring your trainee. If any of your questions are still left unanswered then please do contact your trainee’s subject tutor at The University of Manchester. This mentor handbook is aligned with the trainee handbook your trainee receives, and the RoAD file in which your trainee will be documenting their progress through the training year. 
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[bookmark: _Toc77103360]Welcome to mentoring on the PGCE History course


The University of Manchester PGCE History Course is consistently well-evaluated and should provide your trainee with a good preparation for life as an ECT [Early Career Teacher] and beyond. The UoM PGCE programme is recognised as ‘Outstanding in all areas’ by Ofsted and we are the leading provider for ITE [Initial Teacher Education] in the North-West of England. Over the course of the year your trainee will learn how to develop subject knowledge, curriculum, pedagogy and assessment to make sure that all the pupils they teach on placement make good progress. The course aims to foster a sense of criticality when assessing the teaching of secondary History and will expose trainees to a wide range of debates and issues surrounding History in the secondary classroom.

[bookmark: _Toc77103361]Aims of the PGCE History Subject Programme

Over the course of the academic year, your trainee will work towards achieving Qualified Teacher Status [QTS] and be awarded Post Graduate Certificate in Education. Your trainee will be awarded a QTS for the 11-18 age range. Your trainee will be required to gather evidence that they are meeting the Teachers’ Standards in order to awarded QTS, this happens throughout the year. Your role as a mentor is vitally important as you will be able to facilitate a rich and varied experience of teaching History for your trainee. 

The PGCE History course is designed to provide trainees with a balanced approach to learning how to teach History in the secondary school, drawing on a range of expertise from the UoM Tutor team, teachers within partnership schools and experts within the field of History education. Trainees will gain experience teaching KS3, KS4 and KS5 History and are awarded the 11-18 PGCE at the end of the course. The PGCE History course focuses on many diverse aspects of History teaching; a broad overview is the following section and a more detailed version is available on the mntor resource site. 
The University of Manchester PGCE courses are rated as 'outstanding' by Ofsted (Ofsted Report, 2019) and the strength of partnerships with our partner schools is cited as an area of outstanding practice in our most recent Ofsted report. Trainees will spend around 130 days in their placement schools, guided by trained mentors such as yourself, who will support their progress and give advice on all aspects of the role. All our PGCE courses aim to provide contrasting placements in order to give trainees a rich and diverse experience. 

The History PGCE course will help to equip trainees to address all of the Teacher’s Standards and will cover all areas [and many other separate areas] of the Core Curriculum Framework [CCF] which is delivered in conjunction between the University and our partner schools. The aim is to provide a balance between the theoretical and practical elements of teaching History.


[bookmark: _Toc77103362]The University of Manchester Curriculum 

Your trainee undertakes a curriculum created and developed by their subject tutor and The University of Manchester.  The curriculum they experience allows them to be assessed against the Teacher Standards and experience the ITT Core Content Framework. 

But our intent is broader: to provide all of our trainee teachers with an inclusive, rich, broad, balanced and challenging curriculum, which is sufficiently flexible and adaptable to meet trainee personal and professional needs whilst also addressing both local and national priorities and needs.  So, the University of Manchester PGCE curriculum provides trainees with opportunity to develop:

	Knowledge of:
	Skills to:

	· Secondary and post-16 Curricula and Assessment requirements 
· Progression in subjects 
· Progression across age phases
· Subject Knowledge
· Knowledge of how children learn
· Pedagogical Knowledge
· Behaviours for Learning
· Theories of teaching and learning
· Inclusion and Diversity
· Statutory Frameworks 
· Health and Wellbeing 
	· Meet the Professional Teachers’ Standards (2012)
· Be reflective practitioners
· Undertake scholarly activity
· Teach creatively and innovatively
· Be resilient teachers, whilst managing a workload and work life balance
· Be an effective communicator
· Work collaboratively




To progress through the PGCE, your trainee will follow the University of Manchester’s PGCE curriculum. To be awarded their QTS recommendation they will be assessed against the Teachers’ National Standards at the end of the PGCE, and to help them prepare for this, they will reflect on their own experience in the light of the Standards during the course, using the Progress Matrix. To be awarded the PGCE (the academic qualification) your trainee will also be required to write and pass three academic assignments which are graded at Master’s level.




[bookmark: _Toc77103363]The PGCE History Curriculum.

The PGCE History team has carefully structured a curriculum that allows trainees to engage and experience the full richness of teaching History. The course has been structured so that trainees gain an awareness of theory, pedagogy, curriculum and assessment, along with other issues such as debates and issues surrounding the teaching of History in schools. Learning will take place in both the University and the placement school setting, and will be complemented by independent study tasks and the completion of academic assignments. The learning curve is steep, and trainees will learn a huge amount though mentor meetings, informal meetings and observations, and of course by learning with and from course mates and colleagues within placement schools. During University sessions they experience opportunities to gather evidence towards the Teachers’ Standards, with assignment advice and placement information. The History curriculum [like a good school curriculum] is far from fixed and the aim is to provide trainees with a current and relevant experience. They will engage in sessions from the best teachers within our partnership schools, with experts in various fields of History education, with external providers and institutions, and will connect with a variety of researchers and specialists from within UoM. The course is reflexive in nature and aims to respond to any changes in the teaching of the subject or pressing current issues and debates. We also believe strongly in involving mentors and teachers in the co-construction of our curriculum, which is always developing. You will be asked to attend advisory group meetings and take part in subject development days as the year progresses.

PGCE History Curriculum: Intent

The intention of the University of Manchester History PGCE is to train teachers who can teach high-quality History education to pupils in all manner of school settings. They will know the importance and place of History as a subject, what the National Curriculum includes, and they will be able to teach to exam specifications. They will know that History is a broad and diverse subject,and understand the importance of subject knowledge, skills, and experiences. They will be able to demonstrate this knowledge through sound pedagogy, creative planning, and the judicious use of reading and researching. History trainees will learn and reflect on teaching and will be able to make choices autonomously on how best to teach History to different groups of students. They will be able to demonstrate sound assessment practices accurately assessing whether their pupils have made progress in an activity, lesson, scheme of work or phase of learning. Most importantly, trainees will know from practice and academic study that History is a subject suitable for all pupils, no matter their need or background, and they will create a teaching culture that fosters inclusion and progress for all.

The PGCE History curriculum is presented as a set of core ‘enquiry’ questions which are pursued and reviewed by trainees over the course of the year. Many of the core themes (such as assessment, planning, subject and curriculum knowledge and how pupils learn) are revisited frequently as the year progresses. They will take part in ITAP (Intensive Training and Practice) days that centre around these core themes. The curriculum is sequenced carefully to ensure that they are provided with the foundations before moving on to deepening your understanding and developing agency and autonomy in their teaching of the subject. An overview of the PGCE History core questions is provided below. A far more detailed breakdown of PGCE History Curriculum is provided in the PGCE History Curriculum Handbook, which can be found on the UoM Mentor Resource Site. The detailed curriculum plan outlines in full the intent, implementation and impact of the PGCE History course.


Table 1: An overview of the PGCE History core curriculum questions

	History Curriculum Content U1/P1

	History Curriculum Content U2/P2

	History Curriculum Content U3/P3


	What is the importance of History as a school subject?
	What are the requirements and content for KS4 History and how can History teachers develop their knowledge and pedagogy for GCSE?

	What strategies can History teachers use to support EAL students in the classroom?

	What are the key components of a good History lesson and how does the planning process work?
	How can marking and feedback be used to ensure better pupil outcomes?
	What approaches can History teachers adopt when teaching sensitive, contested and controversial histories?

	What is the importance of secure subject knowledge and how can subject knowledge be enhanced and developed?
	What does adaptive teaching look like in the History classroom, and how can History teachers support learners with SEND?
	How can we ensure that LGBT+  voices and experiences  are present in the History curriculum?

	What are the disciplinary concepts in History education?
	What can History teachers do to make women more visible in the curriculum?
	How can archives be used to develop representative curriculum planning, and how can sources and evidence be used to drive lesson planning?


	What are the substantive concepts in History education?
	How can historical scholarship be used to drive curriculum planning and how can we support students with historical interpretations?
	Which approaches can History teachers take when working with complex and contrasting historical interpretations?

	How does a History teacher create enquiry questions and how do disciplinary and substantive concepts appear in enquiries?
	How can specialist subject bodies support your teaching and students’ learning?
	How do History teachers plan and execute effective Historical fieldwork?

	How are curricula constructed and how are enquiry questions used to structure and shape a curriculum?
What is meant by curriculum sequencing and a ‘knowledge rich’ curriculum?
	What does a good curriculum for Holocaust education at KS3 look like?
	How will you continue to develop your subject and curriculum knowledge in History and which scholarship, research and reading will help add depth to your subject knowledge for your ECT year?

	What is a representative History curriculum and which groups tend to be under represented in the school History curriculum?
	How can formative assessment be used to inform the teacher and to ensure that learning and understanding are made visible?
	How will you adapt your planning and pedagogy to enhance your practice as an ECT?

	What is pedagogy and what can History teachers and students do in their lessons?

	What does it mean to diversify a curriculum and what does a decolonized History curriculum look like?

	How can History teachers local history is present in lesson and curriculum plans?

	How can History teachers assess their students and measure their progress? 

	What are the implications of Ofsted’s research review for History for practitioners?
	What are the requirements and key considerations for teaching A- level History and how can History teachers develop their knowledge and pedagogy?

	What is adaptive teaching and how can History teachers ensure good outcomes for students of different abilities?
	How can History teachers support students with judging historical significance?
	How can History teachers use research to inform and shape their practice?

	How can History teachers use sources and evidence in lessons?
	How can we support students with change and continuity, and judging similarity and difference?
	Which strategies from Cognitive Science are impactful in the history classroom and how can they be embedded into lesson and curriculum plans?

	Which topics in History might be considered sensitive, contested and controversial and how should teachers approach these topics?
	What experience, skills and attributes are necessary for success in securing a first appointment?
	Which forms of assessment are most productive and provide teachers with feedback to shape and inform their planning and teaching?

	What is cognitive science and how can strategies from cognitive science be integrated into History lessons to support students?
	How can History teachers support students when dealing with complex and contrasting interpretations?
	How can pupil voice be used to inform what History teachers do?

	How can History teachers embed and promote historical scholarship into lessons?
	What strategies can teachers employ to ensure behavior for learning is good in lessons?
	What is the Early Career Framework and how will you be monitored, assessed and supported as an Early Career teacher?


	What strategies can teachers employ to ensure behavior for learning is good in lessons?

	
	How can film be deployed in History lessons to enhance learning and understanding?

	What does a review of recent research suggest about how children learn in History?

	
	Which research and reading will help inform your pedagogy and classroom practice for your ECT year?

	How can teachers approach teaching causation and help students with causal reasoning?


	
	




[bookmark: _Toc77103364]What is the ITT Core Content Framework (CCF)? How is this relevant to you as Mentor and to your Trainee? 

The Department for Education believes, and we agree, that ‘the quality of teaching is the single most important in-school factor in improving outcomes for pupils- and that is particularly important for pupils from disadvantaged backgrounds’. (Department for Education 2019). The Initial Teacher Training (ITT) Core Content Framework sets out a minimum expectation in the curriculum that trainee teachers should have. The University of Manchester PGCE meets this expectation by building the CCF requirements into our own ITE curriculum, which has been carefully structured in a sequence that will support your trainee to succeed in the classroom.

Your trainee will experience ITT Core Content Framework requirements in University sessions, In school practice and through academic work. The PGCE History course will go beyond the minimum expectation of the ITT Core Content Framework and provide a curriculum that encourages research, criticality of theory and demonstrate expert practice in teaching History.

As a History subject mentor, you will naturally also discuss aspects of the CCF, be that during observations, mentor meetings, planning checks or school based CPD sessions. Examples of how the CCF is integrated into the History PGCE course is given below. Remember the CCF is woven into your trainee’s experience in both school and University sessions and through their own research and planning activities. 


[bookmark: _Toc74142482][bookmark: _Toc77103365]What are The National Teachers’ Standards?

The Teachers’ Standards define the minimum level of practice expected of trainees and teachers from the point of being awarded qualified teacher status or QTS. The performance of trainees is judged against the Standards at the end of the PGCE. During the training year, subject tutor and school mentor will assess the trainees teaching in accordance with the University of Manchester ITE Curriculum, which is designed to facilitate trainees achieving QTS at the end of the PGCE. The curriculum is closely linked to the Standards, so trainees will gain familiarity with the Standards during the year. Feedback from the university subject tutor and school subject mentors will guide the trainee towards meeting the Standards by the end of the training year. As an example, see below. 

Teachers’ Standard (TS1) states ‘A teacher must set high expectations which inspire, motivate and challenge pupils’.  

The University of Manchester PGCE History curriculum consistently supports trainees to be able to plan exciting lessons which use a range of activities that motivate pupils; to use a range of interesting and differentiated objectives that challenge all pupils to make progress; to model high expectations by being well planned, research the topic well and made sure the History being taught is pitched appropriately for their classes. 

As another example, Teacher Standard (TS2) ‘A teacher must promote good progress and outcomes by pupils’.

The University of Manchester PGCE History curriculum consistently supports trainees to check learning of pupils such as using a test; using a mark book where they can track the progress being made by pupils; marking pupils work for either homework or classwork and giving feedback that celebrates successes and advice for improving their learning. 

As the year progresses, with the support of the University tutor and subject mentors, trainees will develop the skills and knowledge required to meet the Standards – and trainees will map their own progress by using the Progress Matrix.

[bookmark: _Toc77103366]How will your PGCE History trainee progress in their training during school experience?

All PGCE students follow The University of Manchester PGCE curriculum. This document states the Intent, Implementation and Impact of the course, integrating the requirements of the Core Content Framework. All trainees at the end of the training year are assessed against the Teachers’ National Standards to achieve QTS. In order for your trainee to be awarded PGCE (the academic qualification) they must write three Master’s level assignments. Your trainee spends a substantial amount of time in schools teaching, reflecting on their progress through the curriculum and writing their assignments. Your trainee is required to follow the curriculum shown below, going from basic steps in Placement 1 to becoming more confident and expert in Placements 2 and 3. In brief your trainee should progress in their own development in the following ways:

· They are able to teach, plan and assess lessons according to the increase teaching load
· They should be able to plan more lesson autonomously with original ideas
· They should be able to differentiate lessons with growing sophistication 
· The lessons they teach are rich in subject and specification knowledge 
· The majority of lessons have a positive learning environment with very few interruptions 
· Feedback shows that the pupils they teach make good progress over the scheme of work
· They are able to demonstrate on the progress matrix how they are progressing through the University of Manchester ITE Curriculum. 




Visual Overview of the UoM PGCE Curriculum 
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Starting from the 2024/25 academic year, all initial teacher training (ITT) programmes in England must include an Intensive Training and Practice (ITAP) component. 
Intensive Training and Practice (ITAP) is designed to increase coherence between theory and practice and allow trainees to reflect on how research can inform practice. ITAP is part of the university component of the course and is not does not have to take place in a school and must be additional to, the placement itself. 
During ITAP, trainees observe and reflect upon expert practice. The design of the experience should support trainees to understand what it is that makes such practice effective and to reflect on how it could be embedded in their own practice. Trainees should then have the opportunity to apply what they have learned through, for example, rehearsal and/or live practice, receiving constructive feedback from expert colleagues. 
https://assets.publishing.service.gov.uk/government/uploads/system/uploads/attachment_data/file/1079080/ITT_Reform_Accompanying_Document.pdf
The UoM five ITAP day themes reflect areas within our curriculum (and the CCF). 


· Behaviour for learning			(core area 1.2)
· Subject and curriculum knowledge 	(core area 2)
· How pupils learn				(core area 3.2)
· Adaptive teaching				(core area 3.3)
· Assessment 					(core area 4)

Following the ITAP days trainees will be encouraged to log their experiences reflections.
[bookmark: _Toc77103367]Education Professional Studies (EPS)

Alongside subject sessions in University and school experience your trainee will also follow the Education and Professional Studies Curriculum or EPS. EPS is a tightly-constructed course within the PGCE, taught across subjects, and linking to sessions in schools. EPS addresses critical issues for all teachers including inclusion, diversity and equality, safeguarding, special educational needs, relationships and sex education and education and disadvantage. All trainees are given a timetable, reading list and workbook for EPS activities. EPS sessions are of very high quality and have typically been highly regarded by past trainees. 

[bookmark: _Toc77103368]Roles and responsibilities in your trainee’s PGCE year 

The PGCE course at The University of Manchester uses a wealth of experience from range of experienced individuals. In University sessions your trainee gets to know their subject tutor, PGCE leader and EPS tutors. They’ll also get to know the Professional Support team (PS) really well and who are crucial in them navigating the requirements of the course. 

In order to ensure trainees receive a high-quality experience and are well prepared for the demands of the profession, we have clear expectations of our partners in terms of the school generally, school mentors working with individual trainees and ITT coordinators who may be supporting them. The table below is designed to ensure trainees understand clearly the roles of the many different individuals that will be involved in their PGCE year:

Who does what?

	Who?
	Key roles

	Headteacher
	Provide overall commitment and structure to facilitate effective ITE in school or college

	Professional mentor *
	Ensure the key aspects of the partnership agreement are adhered to 
Oversee trainee placements and work with the university to resolve any issues should they emerge 
Select mentors who are experienced and able to give the trainee support and mentoring
Ensure subject mentors attend mentor training
Offer moderation observations, support and guidance where needed to both subject mentors and trainees

	Subject mentor *
	Attend mentor training in order to be prepared for and complete the expectations and requirement of the placement
Offer time and support to the trainee to assist them in making progress across the placement including modelling good practice, agreeing clear targets and checking planning, with a strong subject specific element
Model good practice and work collaboratively with the trainee to mentor and coach their development

	Other school staff
	Be willing to be approached by the trainee if they have a subject or specific leadership role that may support the trainee’s progress or subject knowledge
Model good practice and encourage the trainee to learn from their experience and/or expertise



We are committed to a reciprocal and collaborative partnership with schools and this is built upon clear systems and communication. This is essential in ensuring trainees receive the best support, training and outcomes as they enter the profession.  The course directors and partnership lead will maintain a broad overview of trainees’ progress and the course impact as a whole. 



	Who?
	Key roles

	Programme director
	Oversee the trainee cohort and ensure that all course compliance aspects are adhered to in order for trainees to be complete the course and be recommended for QTS
Meet with trainees who are experiencing significant difficulties or are at risk of not completing the course or school placement, using the warning system where necessary
Liaise with SLOs, Professional Mentors and others around any issues emerging from specific trainees, schools or mentors

	School Liaison Officer (Team) 
	Oversee the partnership as a whole and support the current cohort of trainees to meet the school placement and course requirements
Monitor and QA the partnership, report back to programme director, advisory boards and, where necessary, specific school partners
Contribute to Partnership Committee in order to share appropriate updates and developments with partner schools in order to maintain the collaborative partnership
Support schools, professional tutors, mentors and trainees to resolve any issues that may be a barrier to a trainee making successful progress 

	Subject tutor
	To be the main point of contact for their trainees and their placement schools, and be involved with the placing of trainees to ensure they meet the placement requirements
Support schools, mentor and trainees during school placements including regular visits, moderation observations, file checks and meetings with mentors/trainees 
Support trainees and/or mentors experiencing difficulty or barriers to progress in order to resolve issues and improve trainee outcomes, through setting up and agreeing action plans
Oversee the assessment of trainees in line with UoM and Teachers’ Standards

	Trainee *
	Meet the expectations outlined in the Secondary handbook and subject handbook, in terms of professionalism, teaching and record keeping
To be responsive to feedback and open to being mentored in order to improve their professional skills
Represent the university and the expectations of the course to a high standard.

	Professional Support Staff 
	Support trainees in all compliance and registration checks
Communicate notices from The University of Manchester to trainees, such Blackboard notifications
Deal with day-to-day enquiries 
Help with assignment submissions.
The PS staff are a vital component of the successful running of this course. 




[bookmark: _Toc77103369] PGCE History trainee role and responsibilities

PGCE Historians have specific expectations and duties for both University sessions and for school placements. For clarity, these are listed below. We expect all of our PGCE Historians to act responsibly and to maintain high standards of professional conduct throughout the course. This aspect of their practice is hugely important and underpins their ability to meet Teachers’ Standard 8 and part 2 of the Teachers’ Standards.  Fulfilling both is fundamental to gaining Qualified Teacher Status. [QTS]
PGCE trainees are expected to maintain high standards of attendance and punctuality, and to treat fellow students, staff and pupils with dignity and respect. They are expected to follow school policies and procedures rigorously.

Trainees are expected to:

· attend all University seminars and lectures, informing your University Tutor of unavoidable absence;
· make constructive contributions to all University sessions;
· arrive punctually;
· respect and maintain school/college policies;
· remember that, when in school/college, your behaviour and dress should be informed by your role both as a   representative of the University and a model for pupils;
· be adequately prepared to teach lessons which demonstrate that you have reflected critically on the pupils’ needs and on the issues raised in University sessions and with your Subject Mentor in school/college;
· demonstrate your competence as a teacher both through your performance in the classroom and through undertaking tasks and assignments set by the University;
· demonstrate the principles of good planning through producing detailed schemes of work and lesson plans;
· independently develop your subject knowledge in aspects of the History you teach
· Provide evidence that you have met all the Teachers’ Standards by the end of the course.
· Establish professional and effective relationships with staff, parents, carers and pupils and other agencies responsible for the education and welfare of pupils.
· Plan and prepare lessons and resources in advance, to a good standard and in close liaison with the mentor.
· Mark work promptly in accordance with school policy and quickly seeking advice when needed.
· Understand their pastoral responsibilities including the health and safety of pupils and dealing with bullying, safeguarding or equal opportunities issues as they arise
· Become involved in the general and corporate life of the school attending staff meetings and school events by invitation, including parents’ evenings.
· Maintain the RoAD in an up-to-date fashion, and establish and maintain a school file. Have both available in school at all times.
· Listen to constructive advice and act upon it to the best of their ability.
· Take responsibility for their own professional development.
· Seek to further their experiences, respond to professional targets and evaluate their own performance honestly.
· Demonstrate, and collect evidence for progress through the University of Manchester ITE Curriculum by completing relevant sections of the RoAD.
· Return any resources or materials belonging to the school at the end of the professional placement.
· Be aware of the wider context of education and that learning takes place both in and out of school.
· Be expected to demonstrate the desire and motivation to successfully complete the PGCE training year. 

[bookmark: _Toc77103370]The Subject Mentor’s role and responsibilities

It is impossible to overstate the importance of the role of the mentor in the development of beginning teachers. We recognise that mentors are incredibly busy and really value your commitment in training a PGCE student from The University of Manchester. From our experience, good subject mentors have the following characteristics and competencies:

· They are individuals who champion equality and diversity in the school
· They are enthusiastic about teaching their subject and teaching their pupils
· They are scholars in their own subject and have excellent knowledge of their subject, curriculum, pedagogy and assessment 
· They are committed in sharing best practice so that others can further develop their teaching.
· Good subject mentors are those who can support trainees in a positive and caring way to overcome any potential barriers in their trainee’s development.
· A good subject mentor recognises that trainees develop in their own pace and capacity. The mentor can therefore adapt and change their practice to get the best from their trainee.
· A good subject mentor recognises that good teaching can incorporate a huge range of techniques and styles and are able to work with the trainee to develop their own distinctive practice and approach.



[bookmark: _Toc77103371]What to provide for your PGCE History Trainee’s school experience
School experience is a vital element of any teaching qualification. It is in school and college that trainees get to apply, reflect and evaluate what they have learnt in the University sessions. Trainees will typically learn new ideas and experience fully what working in schools and teaching their subject is actually like. This section of the handbook aims to answer common questions that mentors need answering in order to provide the best and most manageable experience for their trainees. We hope you find it useful. 
How many school placements does my trainee have? 
On the UoM PGCE programme, all trainees have three placements. These are Main (1), Contrasting (2) and returning to MAIN (3) placement. On average trainees spend around 130 days in school getting a feel for the rewards and challenges of teaching their subject in school. A calendar overview of the year is provided below. 
Does the mentor plan a timetable for the trainee and if so how much teaching should they do?
The answer is yes. Our expectation is that your trainee will be teaching class groups for 8-10 hours in Placement 1; 10-12 hours in Placement 2; 12-14 hours in Placement 3. 
Do these hours gradually build up or should trainees be given the allocation straight away?
In Placement 1 the hours should gradually build up over a period of weeks. It’s important to allow your trainee to gradually adjust to their full allocation. Too much teaching too soon can overwhelm trainees – though others will quickly take their timetable in their stride. 
What Key Stages should my trainee be given? 
In Placement 1 trainees typically teach Key Stage 3 classes. In Placement 2 they should start to teach Key Stage 4 and Key Stage 5 if available. In Placement 3 your trainee should be teaching all Key Stages. However, if you have a capable trainee you can incorporate some teaching of Key Stage 4 in Placement 1. It is always worth discussing the timetable with your trainee to make sure that they are capable and are not overwhelmed. 
Is my trainee allowed to teach other subjects the department?
Yes, your trainee is allowed to teach other subjects within your faculty. For example, in small Humanities departments it is common for a History trainee to teach 1 or 2 hours of either Geography or Religious Education. 80-90% of your trainee’s timetable should be composed of the qualifying subject. In some cases, your trainee may wish to teach a subject outside of their subject area, but this should be limited 10-20% and again discussed with your trainee. 
Can my trainee teach other colleagues’ classes or do they solely teach mine? Can they teach alone?
Yes, your trainee can teach classes of other staff in your department, but these should be limited. The majority of developmental conversations should come from the mentor. As mentor you should make sure so that the trainee is given consistent feedback and not be overwhelmed with too many targets and planning expectations. Your trainee must have one formal observation each week with feedback. This should consistently be given by the same mentor. Any other classes your trainee takes should be of teachers who are recognised as excellent practitioners. Some of the lessons your trainee takes can be with Early Career Teachers. Your trainee should always have a qualified teacher present in the classroom with them whilst they teach. 
Is my trainee allowed to use plans and lessons already on the school system?
It is important to remember that the training year is about getting your trainee ready to plan, teach and assess their subject – but it is also about learning to work collaboratively and as part of a team. Trainees should have access to shared lessons and resources, but they should also plan and teach original lessons from scratch and adapt and make many of their own resources. Trainees are typically shown long and medium-term plans and asked to teach to agreed objectives. But please adapt your practice to the needs of your trainee. In the early stages your trainee may wish to have more structure available to them. Your trainee cannot develop the skills and habits required, purely by using other teachers’ plans and resources. 
How often do I meet my trainee officially?
You’ll have lots of interactions with your trainee when they are in school. Your trainee will need one timetabled meeting with yourself for 1hr every week. This should be at a set time and within school hours. Wherever possible, please avoid cancelling or altering these meetings at the last minute. Each week your trainee will complete a Weekly Mentor Meeting form. This will have suggested topics for discussion. The form is completed by your trainee. 
How often do I observe my trainee?
Your trainee is required to be observed by you as their subject mentor once every week. This could be the same class or a different class. However, you should discuss when the observation will take place with your trainee. A trainee will always appreciate a good amount of notice as to when the observation will happen. Your trainee will give you a lesson observation form to complete, or it is available on our Mentor Resource Site www.seed.manchester.ac.uk/mentors. The majority of official observations need to be from you, the subject mentor, although it can be useful to have alternative perspectives from other members of department.
Does my trainee need to complete lesson plans, PowerPoints and reflections?
On Placement 1, your trainee is expected to write full lesson plans for every lesson they teach, and they should use the University of Manchester lesson plan pro forma to do this. All lessons are expected to be accompanied by a post- lesson reflection, which is filled in after the lesson. The number of lesson plans your trainee is expected to complete using the pro forma may change over the year and this will be communicated, via email to you. 
Do I need to check my trainee’s planning? When and how often?
There is an expectation that subject mentors check their trainee’s lesson plans and resources – often this will be a brief check. This allows the mentor to give constructive feedback before the lesson is taught. But it is best to limit any changes you require – the trainee needs some responsibility for decisions, in order to learn from successes and mistakes. You must decide with your trainee when you want lesson plans and materials handed in and how and when they will be fed back on. Please give enough time for your trainee to make alterations before teaching their lesson. 
What does my trainee do when they are not teaching?
Your trainee will be busy, planning, writing and adapting lesson plans and resourcing their lessons, as well as marking pupil work. They will also need to expend time researching and writing assignments, and working on EPS assignments. They also need to regularly update their RoAD file and updating their subject knowledge audits in a systematic way. They should also be getting involved in departmental and whole school activities where possible and where appropriate.
Do I need to write an end of placement report for my trainee? 
Yes, all mentors have to write an end of placement report stipulating where their trainee is ‘On track or Not on track’ to meet Teacher Standards by the end of that placement. This document is set out using the major elements of the University of Manchester PGCE Secondary curriculum. The subject tutor will send mentors reminders and examples as to when to complete this by. Again, support for this is available on our Mentor Resource Site www.seed.manchester.ac.uk/mentors

[bookmark: _Toc77103372]Observing your trainee teach

As a University we recognise there are many different ways to observe your trainee teach. They all have their merits and restrictions. We would encourage all mentors to use their expertise to develop a method of observing that is beneficial to the development of your trainee. Feedback should be accurate, evidence based, constructive and developmental. Whilst we recognise that negative feedback rarely encourages development, positive feedback also needs explain why. Here are some suggestions on how you may decide to use observations for the growth of your trainee. 

On the University of Manchester lesson observation sheet, use the suggested prompts of the left-hand column, which link to elements of the University of Manchester ITE Curriculum.

You may find that these questions help to focus your lesson observation and your feedback to the trainee: 

· Did the lesson achieve its objectives? How and what is the evidence?
· Did the pupils learn anything new in the lesson today? If so what is the evidence?
· How did your trainee demonstrate accurate and sound subject knowledge? For example, did they use key terms correctly?
· How well did your trainee model activities? Did they give clear and accurate instructions using a success criterion?
· How did your trainee cater for the different abilities in the classroom, was there enough support and challenge?
· How did you trainee check for progression and learning? Was there enough? Was this regular? How did they address any gaps in knowledge? 
· How did you trainee create a supportive and encouraging environment today? Did they use reward to encourage learning?
· How did your trainee acknowledge prior knowledge the pupils had and did they build upon it?
· What were the pupils doing in the lesson today, were the activities appropriate, interesting and engaging?
· How did the pupils participate in the lesson? Was it all teacher or pupil led? Were there missed opportunities for peer work, group work or individual work?
· Has today’s lesson prepared pupils for the lesson that comes next?
· Did your trainee use a range of skills in the lesson today for example speaking, writing or listening skills?


[bookmark: _Toc77103373]Observing a trainee and ensuring the focus is ‘subject specific’

Subject specificity is incredibly important in lesson observation feedback. Weaker feedback will often focus excessively on the ‘generic’ aspects of the lesson and ignoring the historical learning. Observing a lesson solely through the lens of the Teachers’ Standards can be unhelpful, and we ask mentors to try to avoid the ‘checklist’ approach, judging lessons only against this prescribed set of ‘generic competences’. Observing lessons with a subject specific lens is generally so much more rewarding and helpful. Are concepts being explained clearly? Are students developing complex understanding or relying on simplistic narrative? Are misconceptions addressed?  Paying attention to the development of historical understanding being developed is an important aspect of your judgement about the quality of teaching in the lesson.
The table below should be useful for you in helping to frame feedback; it is based on the key areas from the CCF and the UoM PGCE History Curriculum. 

	High Expectations 
	How pupils learn

	· How have your enquiry questions promoted curiosity and provided pupils with ‘desirable difficulty’? 
· How did your lessons this week support pupils to persevere and learn from mistakes?
· Have you planned your teacher explanations to support pupils to access complex concepts? e.g., that revolution has many different layers of meaning in different periods and historical contexts?
· What methods did you plan to use to ensure all pupils knew they were expected to participate positively in their historical learning? 
· Have you used data to inform your planning and to make decisions about the difficulty level of texts and readings used?
· Have you considered prior learning and the level of conceptual understanding students are bringing to lessons? Will they have encountered key substantive and discplinary concepts before

	· How are you sequencing learning (both within a lesson/ across a sequenced enquiry) to support pupils’ learning? 
· How does your use of retrieval practice support pupils to ‘world build’ and use their ‘hinterland’ knowledge to inform knew substantive knowledge?
· Do you use stories to help embed a sense of period and provide context for specific substantive knowledge?
· When you used visual imagery in your lesson was it performing a narrative/ immersive/ descriptive/ explanatory/ aesthetic function (Hill, 2021, vHA)?  How did this dual coding help pupils to understand more of the period/ substantive theme?
· How do you identify pupils’ substantive and disciplinary misconceptions and then address these in your teaching?  How do you plan for these?
· How are you checking for understanding of ALL pupils?  How do you know what they have learnt?

	Subject and Curriculum 
	Classroom practice

	· How is subject knowledge incrementally and sufficiently developed during lessons and are you beginning to think about this across a sequence?
· How do you decide what ‘finger tip’ knowledge the pupils require and what ‘hinterland’ knowledge will be required to make this meaningful?
· Are you giving pupils opportunities to make connections with wider subject knowledge and conceptual frameworks (both substantive and disciplinary)? 
· How is your lesson planning informed by historical scholarship? Are you sharing this with pupils?
· How are you planning to equip pupils with the correct language to describe their historical thinking? 
· How are you building in opportunities for pupils to write in specifically historical ways?
· Have you used your subject knowledge audit and subject knowledge links document to address areas where you feel lesson strong?
· Have you identified recent scholarship and radings that will help add depth to your knowledge?
	· Is the rationale behind the EQ well conceived? Is it clear why this topic is being taught at this point and in this way?
· How are you using supporting pupils into learning through the structure of your lesson activities?  How do you select activities and decide if they should be completed independently or in groups?  
· Are activities tied to the rationale/ purpose of the lesson?
· How are you scaffolding students into learning through modelling/ explanations/ adapting your explanations/ ’concept cracking’ etc. in the lesson?
· Are questioning phases of the lesson carefully planned/ conceived to try and support pupils into historical thinking?  
· How do you check for understanding? Does this allow you to understand what all pupils have learnt? 
· Are misconceptions anticipated, planned for, recognised, explored and corrected?
· Are your homework tasks purposeful?





	Adaptive Teaching
	Assessment 

	· How do you scaffold pupils into learning?  Where have you placed the ‘desirable difficulties’ in your planning?  Is this the same for all the pupils in your class?
· How do you check for understanding so that you can identify pupils who need additional support or additional opportunities in lessons?
· Have you started to adapt your teaching within lessons?  Are you willing to stop and reteach or to adapt an explanation?  How could you prepare for this by planning your explanations of substantive concepts or breaking down disciplinary foci?
· Are there common misconceptions that you could anticipate (both substantive an disciplinary)?  How will you identify what these might be in the planning stage?
· How do you plan to effectively work with other colleagues to support pupils in your lessons?







 
	· Are you clear WHAT historical knowledge/ disciplinary thinking you are assessing?
· Within lessons, how do you check for the  understanding of all pupils?  Do you use hinge questions to help you know whether to move on? Checking for pupils understanding
· Are questioning phases moving beyond simple recall of substantive knowledge to making connections between knowledge and ‘world building’ for pupils?
· Are all pupils expected to participate in questioning and class discussion opportunities? 
· When giving pupils advice on how to improve do you focus on pupils historical thinking or more generic skills/ attitudes?  How could you ensure that you give them targets which meaningfully allow them to improve in future work? 
· Have you been involved in moderation with colleagues to understand expected outcomes for summative assessment?


	Managing Behaviour 
	Professional Behaviours

	· Do you know your pupils as individuals and develop trusting relationships with them?
· What routines have you established for your classroom?  Do your pupils consistently follow these?
· How do you anticipate and manage pupil behaviour challenges?  Are you using seating plans, least intrusive interventions, non-verbal signals, upholding consistent expectations?
· Do you consistently employ sanctions and rewards in line with the school policy?
· Do you give pupils meaningful outcomes to their learning to promote motivation?
	· What are you learning about the roles and responsibilities you have as part of the history and humanities department? 
· How do you contribute to whole school life?  What have your learnt about ‘being a teacher’ from your wider involvement in school e.g., pastoral support, duties, extra curricular activities?
· Have you engaged with the families of your pupils?  How could you do this in a positive way to support pupil motivation and progress?
· How are you engaging in wider communities of practice within school e.g., tutor team, working with support staff? 
· How are you benefiting from engaging in wider communities of practice outside of school e.g., SHP, HA?



Some further prompts to consider
1. Was the lesson framed by a quality enquiry question, and were objectives realistic and rigorous?
2. Is sufficiently good History teaching and learning going on in this lesson? Are the substantive and second order concepts being used? Is subject knowledge secure? 
3. Am I judging the quality of the teaching and learning, or am I being influenced by the ‘structures’ that I expect to see in a lesson such as objectives written on the board, a starter and a plenary? 
4. What does this lesson tell me about the trainee’s subject knowledge? Are they able to respond to questions with confidence and authority? 
5. Did the trainee elicit the students’ prior knowledge of the lesson topic? How did they build on that in the lesson?
6. Did the students make progress in their historical learning during the lesson? Did they reveal any misconceptions or misunderstandings? Was the trainee aware of this and what did they do about it?
7. How did the trainee support different learners during the lesson to make progress? Did they provide them with opportunities to make sense of new information that was introduced in the lesson and help them to consolidate or “make sense of their learning? 
8. Was the trainee able to deploy anecdotes and analogies to help clarify challenging content
20

	
[bookmark: _Toc77103375]What to do if your trainee experiences problems
Your trainee will find parts of their training year difficult and for a variety of reasons. Some of these reasons could relate organizational or the practical, others relating to emotional well-being and the personal. Becoming a teacher often requires a shift in identity and being open to feedback in way never experienced before. As a mentor you’ll need recognise these challenges and deal with them sensitively and sympathetically. However sometimes problems can arise because of a lack of understanding from your trainee. These matters also need to be dealt with. In all cases talk to your schools’ professional mentor and your trainee’s University tutor. 

Some common problem areas and common solutions

Your trainee is constantly late to school and classes. In your first or next mentor meeting discuss the expectations requiring time keeping with your trainee. 

Your trainee finds organisation a challenge. In your mentor meeting discuss creating a work timetable with a collection of reminders for deadlines.

Your trainee demonstrates weak subject knowledge. In your mentor meeting you should discuss subject knowledge and content that needs covering for the forth coming week, you could ask how your trainee is developing subject knowledge independently. 

Your trainee finds behaviour management a challenge. Discuss any pupils that will present challenging behaviour. Go through the school behaviour policy. Allow your trainee to observe good practice of colleagues. Make an area of focus for an observation ‘ behaviour management using praise’. Discuss any school based CPD on behaviour management. 

Your trainee fails to hand in planning on time. Investigate why planning is late, there could be an underlying practical reason. Discuss a suitable time frame to catch up on planning. You could briefly reduce the planning expectation or structure of it. Alter the day when you wish to receive planning by and the format of it. 

Your trainee is over reliant on school resources. Try to find out why your trainee isn’t planning original lesson materials. Go through the long-term plans in the department and share lesson ideas can be sought. Gradually change communicate your expectation for when you want original lessons planned by. 

Your trainee gets increasingly anxious over lesson observations. Try to discuss the reasons why and reassure your trainee this is a developmental activity. Focus of positive attributes of their lessons to date and explain what the area of the focus for the next observation will be. Encourage your trainee to complete reciprocal observations of yourself and other department staff. 

Dealing with your trainee’s wellbeing
Sometimes your trainee will face times in their training year when their wellbeing will suffer. The reasons for this could be many and could be personal. If you are worried about your trainee, or if they are out of character, or share personal information, please discuss this with your school professional mentor and University tutor. 

Regardless all University of Manchester students can access wellbeing support. All trainees are aware of the support offered to them. Even so, more information can be found here; https://www.studentsupport.manchester.ac.uk/ 

Serious issues around your trainee’s professionalism 
There may be times when your trainee acts in way that is considered of a serious nature and go against the professional expectations of The National Teacher Standards. These incidents are rare but should be communicated quickly with your schools’ professional mentor and University Tutor. For extreme absences, failure to meet professional standards, including standards of professional and personal conduct will trigger concerns and possibly warning letters. If your trainee not on track with one or more groups of Standards will trigger concerns and usually warning letters. There are three stages of concern. Trainees reaching the final fourth stage will be required to attend a MIE panel which would result in the trainee failing or being dismissed from the course. It rare for trainees to reach stage 2 or above. We work hard with you as mentors to prevent this from happening. Communication and transparency are key, and you will find tutors respond quickly and assertively to concerns of this nature.

16 Suggested reading for PGCE History trainees

At the start of the course trainees are provided with a detailed reading list, the Guided Bibliography for History, which is comprehensive and will covers all needs throughout the course of the year.  The guided bibliography will support trainees in writing their assignments and also contains a huge variety of readings relating to subject knowledge, pedagogy and assessment. 

At the start of the course I will be strongly recommending that they join the Historical Association in order to gain access to its huge vault of readings and resources. Membership will gives them access to the HA’s journal for secondary History teachers, ‘Teaching History’ magazine. 

One further resource that is extremely useful is the following link – a reading list of articles on History education that is constantly being updated: https://www.zotero.org/groups/4702877/history_education_bibliography_2022/items/A8M6X29A/item-list

A further resource that will be useful is this Google Drive, which contains all of the articles and readings cited in the 2021 Ofsted Research Review for History: https://drive.google.com/drive/folders/1bvdzkLUwxXKkxKA_7qOgxq542Gku5rDX?usp=sharing

You many also find this index of articles from Teaching History Magazine useful; it covers the period 1998-Sept 2022: https://docs.google.com/document/d/144O1jMIGCAbb7CkuaHE47KADW8lvloav/edit 

A more concise list of recommended readings is given below. Trainees will all be provided with a free e-copy of the core text for the course:

Haydn, T., Stephen, A., Arthur, J. and Hunt, M., (2014). Learning to teach History in the secondary school: A companion to school experience. Routledge.

Recommended – Core PGCE History Texts

Ball, R and Fairlamb, A ed.,(2023) What is History Teaching Now? John Catt publications

Davies, I. ed., (2017). Debates in History Teaching. Taylor & Francis.

Tarr, R., (2016). A History Teaching Toolbox: Practical Classroom Strategies. CreateSpace.

Thorne, S., (2018). Becoming an Outstanding History Teacher. Routledge.

Runeckles, C., (2018). Making Every History Lesson Count: Six principles to support great history teaching (Making Every Lesson Count series). Crown House Publishing Ltd.

Chapman A, (2021). Knowing History in Schools: Powerful knowledge and the powers of knowledge. UCL Press; 2021 Jan

Carr E.H., (2018). What is history, Now?.Penguin UK.



History Subject and Curriculum Knowledge

Harris R, Burn K, and Woolley M. [eds] [2014] The Guided Reader to Teaching and Learning History. Abingdon. Routledge. 
Husbands C. [1996] What is History Teaching? Buckingham. Open University Press 
Davies P, and Davies R. [2003] Enlivening Secondary History. Abingdon. Routledge. 
Phillips I. [2008] Teaching History. London. SAGE. 
Davies I. [ed] [2017] Debates in History Teaching. 2nd Edition. Abingdon. Routledge. 
Haydyn T. [2014] Learning to Teach History in the Secondary School. 4th Edition. Abingdon. Routledge. 
Husbands C, Kitson A, and Steward S. [eds]. [2011] Teaching and learning history 11-18: understanding the past: understanding the Past 11-18. Buckingham. Open University Press. 
Phillips R. [2002] Reflective Teaching of History 11-18: Meeting Standards and Applying Research. London. Continuum. 
Husbands C, Kitson A, and Pendry A. [2003] Understanding History Teaching: Teaching and Learning about the Past in Secondary Schools. Buckingham. Open University Press. 
Burn K, and Chapman A, and Counsell C. [2016] MasterClass in History Education. London. Bloomsbury. 
Carr EH. [2002] What is History? 3rd Edition. Basingstoke. Palgrave Macmillan. 

Magazines, other publications and useful links

There are a number of publications that are useful for History teachers to read, to broaden ther awareness of issues within the subject and the profession. Some suggestions are given below:

Teaching History Magazine – This is the Historical Association’s secondary journal and is an exceelnt source of ideas for classroom teaching. Highly recommended.

The Historian – The Historical Association’s publication on academic history and research

History – The Historical Association’s other journal detailing new and current research on all aspects of the past

Primary History – The Historical Association’s primary journal 

History Education Research Journal -  an international, open-access, peer-reviewed journal that focuses on the global significance and impact of History education. https://www.uclpress.co.uk/pages/history-education-research-journal

Pastfwd 2020
https://pastfwd.weebly.com/ online discussion through short video 'provocations' around contemporary history education issues. 

Public History Weekly 
PHW is an open access journal looking at public history (including history education) - https://public-history-weekly.degruyter.com/. It publishes at least one short post on public history every week. PHW may be of interest to both colleagues and their students. 

Appendix 1: Guidance for lesson observation 

Observing other teachers
Trainees should aim to observe staff both within and outside of the department. Whom to observe might be best advised by the trainee’s mentor or Professional Mentor. Listed below are some prompts for observation

Planning, Teaching and Learning
· Love of learning- how do teachers enthuse their students?
· High expectations- what evidence is there of this in the classroom? In teacher comments to learners? What evidence is there that teachers have high expectations of themselves? Is this done via Churchillian oratory or more subtly?
· Learning goals - what are they and how are they communicated to students?
· Lesson structure - how long does each aspect of the lesson last? How does one aspect link to another?
· Knowledge of students- how does the teacher use evidence on current progress, achievement, home circumstances and multiple intelligences to inform planning?
· Inclusion- what adjustments are made for students with a learning difficulty/disability? Do classroom examples reflect the diversity of the group, e.g. in terms of social class, religion and ethnicity?
· Pace of the lesson- how quickly do the students and teacher get through activities. Is this too slow/too fast or about right for learning to take place? How do you know?
· Questioning- how is this used to differentiate? Does the teacher use open or closed questions? How does the teacher ensure most of the talking is done by the students?
· Maintaining interest- what methods does the teacher use to stimulate and engage learners?
· Scaffolding and consolidation- how do later activities in the lesson build on what it began with? Is there a recap of the previous session and a review of the learning goals?
· Secure learning environment- what does the teacher do to ensure students all feel comfortable to make contributions? How does this link to classroom discipline?
· Behaviour management- what strategies does the teacher employ? How ordered and structured are the tasks? How does differentiation inform this? What evidence is there that the teacher ‘knows their students’?
Assessment
· Checks for understanding - how regular are these within the session and how do they take place? Questioning? Reading written answers? Peer assessment?
· Methods of assessment- which ones are used in class and why?
· Feedback and measures to secure progress- how is ‘precise praise’ ensured and how do students know they are making progress?
· How does the class teacher know pupils are making progress?
· How does s/he use the assessment evidence gained in class to help make this decision and how does this influence future planning?
· Are students of all abilities making progress?
Advice on Using Social Media
The text below outlines the advice given to trainees regarding the use of social media; University sessions at the strat of the programme explore this in more depth.

Students of all ages are increasingly savvy with the internet world, albeit not always sure of procedures to ensure they are safe online. Many schools use web filters and audits to ascertain what their learners are looking at and pastoral programmes cover topics such as cyber bullying. Some schools and colleges make active use of Facebook to communicate with students and parents, encouraging learners to engage this way; other institutions ban social media completely. The first stop is to check what the school or college’s policy is.

We ask that trainees are wary of their own use of social media and consider their security settings carefully- trainees can be sure some savvy students will be trying to find their online presence. Schools and colleges increasingly do similar searches as part of the recruitment process for new teachers.


Before engaging with any social media in class, trainees should check the safeguarding policy at the institution and speak to their mentor about any institution-specific protocols. 




Appendix 2: Audit of history teaching knowledge

What is this?
The audit identifies key areas of knowledge about history teaching needed by a beginning teacher. It enables beginning teachers to RAG rate their knowledge (red = gap, amber = weak, green = sound beginning teacher knowledge). It then directs the beginning teacher to places where they can find resources to support work on areas identified as being red or amber. 

Who is it for?
Some teacher training years equip beginning teachers for their first post with over 30 days of history specific sessions led by specialists. This history specific session time is part of a whole course where a team of history school-based mentors are led by course history teacher educators to support the beginning history teacher to develop their knowledge and practice of history teaching across the whole training year. 
However, some history teachers arrive in their first history teaching post having had less history specific support in their training year, or having had a disrupted training year. This audit is principally designed for them. 
It can also be used part way through the year. During the first year in post the day-to-day pressures of the job can be utterly all-consuming. All beginning teachers may benefit from the chance to take stock part way through the year. That is, to review the headings on the audit and to remind themselves of prior learning that may have been partially forgotten. They can revisit areas of history teaching knowledge, reflect on them in the light of their recent practice and make plans for their continuing development. 

How to use this audit
At the start of the year to identify gaps/weaknesses in knowledge of history teaching:

1. Beginning teacher does the RAG audit and shares the outcomes with their mentor.
2. Beginning teacher and mentor make a realistic plan for working on areas identified as red and amber that ensures history teaching knowledge can be developed while also making sure the beginning teacher’s well-being is considered. The first history teaching post can be overwhelmingly busy and plans need to be realistic. 
3. The beginning teacher begins work on the red/amber areas using the resources recommended on the audit and any others provided by the mentor. 
4. The beginning teacher and mentor have regular meetings to discuss progress and adjust plans. 

Part way through the training year to revisit learning that may have been forgotten:
1. Beginning teacher reads the audit headings and (in conversation with their mentor) identifies an area(s) to revisit.
2. Beginning teacher revisit(s) and reflect(s) on the area(s) of knowledge in the light of their recent teaching experience. 
3. The beginning teacher (in conversation with their mentor) makes plans to incorporate their new knowledge (gathered from this reflection and discussion) into their practice.  

Where can I find resources to gain knowledge about history teaching?
A good place to start is the ‘Beginning teacher’ section of the Historical Association (HA) website (www.history.org.uk). In addition to all the resources on the audit, the HA’s journal for secondary history teachers, Teaching History, has a regular feature called ‘Move Me On’. This is the ‘problem page for history mentors’, offering practical help to all those involved in working with beginning history teachers. 

The Early Career Framework
The final column of the audit connects the area of history teaching knowledge to the 8 Standards of the Early Career Framework. 


The audit of history teaching knowledge 
	Area of knowledge about history teaching
	RAG rating of knowledge
	Source of support if rated red (gap) or amber (weak)
	Key ECF link

	Areas of knowledge concerning what history teaching ‘is’ in schools

	The purpose of history teaching in schools – what it is for, why we do it, and debates about it. 
	
	Teaching for beginners: purposes of history teaching
	S3
S8

	The thinking about what history is in schools
	
	Chapter 9 by Christine Counsell in ‘What Should Schools Teach? (UCL Press: 2021) 
	S3
S8

	Understanding what is meant by ‘historical knowledge’, how historians create knowledge and why pupils might find this difficult. 
	
	Teaching for beginners: school history and ‘knowledge’ 
	S3
S4

	How the work of historians shapes and can be used in school history. 
	
	Teaching history for beginners: the relationship between school and academic history
	S3

	How to identify pupils’ preconceptions about history
	
	Teaching history for beginners: pupils’ views about school history
	S1

	Identifying and teaching history that is emotional, sensitive and controversial
	
	Teaching history for beginners: teaching history that is emotional, sensitive and controversial
	S1
S4
S8

	[bookmark: _Hlk72233762]Areas of knowledge concerning teaching substantive and disciplinary knowledge in the history classroom

	What is meant by a ‘substantive concept’ and how pupils’ knowledge of these is developed over time. 
	
	Teaching history for beginners: substantive knowledge
	S3

	What is meant by chronological understanding.
	
	Teaching history for beginners: substantive knowledge
	S3

	What it means to have a sense of period and a sense of place. What is meant by ‘world-building’. 
	
	Teaching history for beginners: substantive knowledge
	S3

	What it means to teach different layers, or scales, of substantive knowledge, and how pupils need these in order to be secure in their learning and perform well in exams.
	
	Teaching history for beginners: substantive knowledge
	S1
S3

	How diversity of substantive content is important in order to do justice to people in the past and also to engage pupils.
	
	Teaching history for beginners: substantive knowledge
	S1
S3
S7

	The importance of history around us and how to successfully bring local and community history into the classroom. 
	
	Teaching history for beginners: substantive knowledge
	S1
S3

	What is meant by ‘disciplinary’ knowledge the history classroom, different models that exist and the model used in the English education system. 
	
	Teaching history for beginners: disciplinary knowledge 
	S3

	That sources are fragments of the past and are not the same as evidence. That historians ask questions of the past and construct interpretations using evidence. 
	
	Teaching history for beginners: disciplinary knowledge - evidence
	S3

	How to plan and teach pupils to use sources as evidence.
	
	Teaching history for beginners: disciplinary knowledge - evidence
	S3

	That historical interpretations come in many forms and are created subsequent to an event. The curricular definition of ‘historical interpretations’ is NOT about opinions produced by pupils themselves.  
	
	Teaching history for beginners: disciplinary knowledge – historical interpretations
	S3

	That historical significance is not the same as importance, it is about the meaning attributed to past events and people because they signify something. 
	
	Teaching history for beginners: disciplinary knowledge – historical significance 
	S3

	That cause and consequence are not the same thing and history teachers have developed many strategies for teaching these disciplinary concepts well. 
	
	Teaching history for beginners: disciplinary knowledge – cause and consequence
	S3

	That change and continuity is a concept that needs careful unpacking as pupils need to learn about pace, nature, extent, experience etc.
	
	Teaching history for beginners: disciplinary knowledge – change and continuity
	S3

	That similarity and different is a disciplinary concept that historians use within time periods (as opposed to across time – change) and is very important to avoid oversimplification of the past. 
	
	Teaching history for beginners: disciplinary knowledge – similarity and difference
	S3

	How to plan a history lesson that is part of a coherent sequence of learning. 
	
	Teaching history for beginners: framing and organising historical knowledge in the classroom – planning a history lesson
	S4
S7

	How to identify misconceptions and blocks to pupils’ learning in history. 
	
	Teaching history for beginners: framing and organising historical knowledge in the classroom – pre/misconceptions and blocks to learning
	S2
S4
S5

	Know the purpose of the historical enquiry question in framing sequences of learning in the history classroom.
	
	Teaching history for beginners: framing and organising historical knowledge in the classroom – sequencing learning with historical enquiry questions
	S2
S4

	Know how to plan and refine historical enquiry questions to create coherent sequences of learning in history. 
	
	Teaching history for beginners: framing and organising historical knowledge in the classroom – sequencing learning with historical enquiry questions
	S4

	Know how a history curriculum is planned structured, so that they can understand what they are trying to achieve in each lesson to ensure pupils learn a coherent curriculum. 
	
	Teaching history for beginners: framing and organising historical knowledge in the classroom – curriculum planning in history
	S1
S4
S8

	Areas of knowledge concerning history classroom practice

	Can ask questions that enable all pupils to make progress in history
	
	Teaching history for beginners: history classroom practice – history classroom talk
	S4

	Can clearly explain substantive concepts to pupils
	
	Teaching history for beginners: history classroom practice – history classroom talk
	S4

	Know how to use language to ensure all pupils feel included in the history classroom
	
	Teaching history for beginners: history classroom practice – history classroom talk
	S1

	Know how to choose engaging activities that effectively achieve the purpose of history learning
	
	Teaching history for beginners: history classroom practice – effective active learning
	S4

	Know what is meant by literacy in the history classroom and how history teachers do not just adopt generic literacy strategies. 
	
	Teaching history for beginners: history classroom practice – literacy in the history classroom 
	S3
S4

	Know a range of effective strategies for promoting debate and discussion in the history classroom.
	
	Teaching history for beginners: history classroom practice – dialogue and discussion in the history classroom
	S4

	Can use group work effectively to support pupils learning in history.
	
	Teaching history for beginners: history classroom practice – group work in the history classroom
	S4

	Know how to teach pupils to write both historical narratives and analytical ‘essays’ 
	
	Teaching history for beginners: history classroom practice – supporting pupils to write in the manner of historians 
	S2
S4

	Know how to build pupils’ coherent substantive knowledge over time. 
	
	Teaching history for beginners: history classroom practice – building coherent substantive knowledge 
	S2
S4

	Know how to use historical scholarship in the classroom.
	
	Teaching history for beginners: history classroom practice – using historical scholarship in the classroom 
	S4

	Know how the theories of cognitive psychology apply to historical learning in schools. 
	
	Teaching history for beginners: history classroom practice – cognitive psychology theories in the history classroom
	S2
S4

	Know how to adapt learning so that lower attaining pupils can succeed in history. 
	
	Teaching history for beginners: history classroom practice – adapting learning to meet the needs of all learners 
	S5

	Know how to adapt learning so that higher attaining pupils are stretched and challenged too. 
	
	Teaching history for beginners: history classroom practice – adapting learning to meet the needs of all learners
	S1
S5

	Know that a total focus on exams does not equal a good history education and that only practising exam questions is not the best way to get results. 
	
	Teaching history for beginners: history classroom practice – teaching exam classes
	S2

	Know what is meant by ‘progression’ in the history classroom and what different research models exist that teachers can draw upon.  
	
	Teaching history for beginners: history classroom practice – progression
	S2

	Know how to support transitions across key stages (Y6 to Y7, KS3 to GCE, GCSE to A Level, A Level to degree level).
	
	Teaching history for beginners: history classroom practice – supporting transition across key stages
	S1

	Know the different ways that teachers assess pupils learning in the history classroom.
	
	Teaching history for beginners: history classroom practice – assessment
	S6

	Can deploy a range of formative assessment strategies to inform future planning and teaching. 
	
	Teaching history for beginners: history classroom practice – assessment
	S6

	Know how historical enquiry questions support effective assessment of historical learning.
	
	Teaching history for beginners: history classroom practice – assessment
	S6

	Know why generic and ‘whole school’ approaches to assessment are often problematic for history teaching and learning. 
	
	Teaching history for beginners: history classroom practice – assessment
	S6

	Know how to give effective feedback on progress to pupils and parents. 
	
	Teaching history for beginners: history classroom practice – feedback
	S1
S6
S8

	Can effectively use a range of IT to support historical learning. 
	
	Teaching history for beginners: history classroom practice – history and IT
	S2
S8

	Know the benefits of LOTC and can take part as a supporting colleague in school history trips. 
	
	Teaching history for beginners: history classroom practice – learning outside the classroom
	S7
S8




[bookmark: _Toc80284836][bookmark: _Toc298311592][bookmark: _Ref397510877]
























image1.emf

oleObject1.bin

image2.png




image3.jpeg
University. School

University of Manchester ITE Progression Map
‘ based based

y > R 4 N ) 4 4

Behaviour for Well-being
Ee‘"&? . leaming Questioning skils | | Questioning skills | | Time
rofessional S e S management Progression in Research methods
Puposes of e strategies >>> strategies >>> Resilience i Pupil voice enquiry
education
Planning for Assessing needs Assessing needs Effective e S ECT CPD
The importance of | | |eaming communication EHEEEE Programme
it T Addressing s intenentions and
Sufoqumting ang | | ESUly. Diversity | | subject knowledge | | misconceptions ey sing Data development of
stﬁgﬂ' g = and inclusion and pedagogy PR S enhanced practice
il Nnceedna el (2 Tt subject teaching
importance of SK l
Q y N \ y A 4 4 \ =
- y y \
Understanding why
Obsening teachers teach as Planning and
‘School Induction teaching & they do 2:2:“:3 e Planning and Planning and teaching
teaching teaching with autonomously to
Pol d learming and g ly
b behaviour fechnn el Samce sequences of increasing meet dverse needs
groups/short lessons under P Uicieeng e
Obsenation management episodes the direction of et Using assessment ECT, ECF
Co-planning Uaderatding the the teachers Contributing to the. information to
s el e Team Teachin i Practicing the pder e de tand aacsomentd) (Fstppur
RS 2 W=k e oo Fschool>—= information to communicaion
Mentor meetings et inform planning with young people,
10 settargets Mentor meetings to | | t#2°er colleagues, parents
set targets >>>

> S - _ \





image4.png
University of Manchester ITE Progression Map

@ D A D D Y D Y

@ N

University
based

School
based

. 4

N 4

set targets >>>

4

A

_4

. Behaviour for - : Well-being
22?§ssiona' learning Questioning skills Questioning skills Time
Theories of Teaching Teachipg management ;L%S;if:"’“ in Research methods
PTGl Learning strategies >>> strategies >>> Resilience d Pupil voice enquiry
education Planning for " i q Assessing needs Effective Assessment .
The importance of f ssessing needs e requirements Personalised
subjectz eaming Developing Addressing communication ' interventions and
) Equality, Diversity | | subject knowledge | | Misconceptions Developing Using|Data development of
S;ftegt;uardmg and and inclusion and pedagogy PR intentions in enhanced practice
statuto . )
framewrzrks Understanding the | | >>> Feedback subject teaching
importance of SK
AN V A A A A ) >
@ Yy Y B\ N e D N
Understanding why A
. Observing teachers teach as Planning and . . Planning and
School Induction teaching & they do (erE :’Ianrr:}ng and Planning and teaching :
o i eachin ing wi
Policies and learning and Teaching small sequences of = uenge L teaching with fnuto?gir‘rllous yn toeds
Practices behaviour e e T q! increasing eet diverse ne
management gfoup el lessons autonomy to meet o
Observation 9 episodes the direction of L di g Using assessment
Co-planning . the teachers Contributing to the e EE information to
Mentor meetings . Understanding the S wider life of the Using assessment support
to set targets Team Teaching wider role of the {zctlc":g tfih school >>> e N eatoT
Mentor meetings teacher r:a:;;? e onte inform planning with young people,
to set targets Mentor meetings to colleagues, parents

A _4

o L,

A

NQT CPD
Programme

oy

NQT, ECF





