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[bookmark: _Toc74142476][bookmark: _Toc113310373]The purpose of this handbook

Thank you for choosing The University of Manchester for your PGCE, which is the start of your teaching career.

The purpose of this handbook is to orientate you regarding all matters concerning the teaching of your subject. It will give you the aims of your subject course and what it means to teach your subject. It will introduce you to your subject curriculum and raise awareness of The National Teacher Standards.  

This handbook gives you an overview of teaching sessions specific to your subject area, session plans and highlight Educational and Professional Studies (EPS) sessions. It provides detailed information regarding pre-course subject specific reading, subject reading lists and useful social media links to follow to maximize your knowledge of teaching of your subject. It also highlights the expectations of trainees and mentors in your subject area, with a summary of key roles and responsibilities. 

We hope this handbook provides a useful guide to the teaching of your specific subject area. 

This handbook should be used in conjunction with PGCE Secondary Curriculum which has useful guidance for all trainees regardless of subject area. You will also need to reference the Graded Assignments Handbook in relation to the three Masters assignments. 

We wish you the best of effort in your pursuit of the PGCE at The University of Manchester. 
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The University of Manchester Geography PGCE Course is an excellent introduction to teaching Geography in schools. It is recognised as outstanding by Ofsted and our trainee evaluation scores are always very positive. The course has a clear Geography identity, you will understand and learn how to apply subject knowledge, curriculum, pedagogy, and assessment to make sure that all pupils you teach learn to love the subject. During the course you will be asked to engage in wider debates around education which will develop your understanding of education from sociological and political position, which means you will be able to adapt your practice to a variety of school settings. 

[bookmark: _Toc74142478][bookmark: _Toc113310375]Aims of the Geography Subject Programme

By the end of the academic year, all trainees work towards achieving Qualified Teacher Status or QTS and be awarded a Post Graduate Certificate in Education. You will be awarded a QTS for 11-16 or 11-18. All trainees on teacher training courses gather evidence of meeting The Teacher Standards to be awarded QTS, this happens throughout the year. 

We have our own aims on the Geography PGCE course. These aims will allow you to meet The Teacher Standards and be awarded the academic PGCE, but to go a step further. The Geography aims of the course will develop your expertise in the value and importance of school Geography. This knowledge then creates an excellent and well-rounded reflective Geography teacher. 

The aims of the Geography PGCE work together with program wide PGCE aims at The University of Manchester. All Geography PGCE trainees will work towards meeting the following aims. 

1. To understand the importance of Geography as a subject, learn its foundations and origins and complexities as a subject to be taught in schools.
2. Geography PGCE trainees will understand how Geography is learnt by children. This is through an appreciation of learning theory. They will appreciate how children make sense of Geography and demonstrate learning of the subject.
3. Trainees will learn how to plan, teach, and assess Geography learning experiences, which are embedded in Geographical pedagogical knowledge. This will be demonstrated in and out of the classroom. Trainees will learn how to reflect on whether these practices have allowed Geography learning to take place. 
4. Geography PGCE trainees will demonstrate a range of pedagogical practices which are suited best for their pupil’s progression in Geographical knowledge acquisition. 
5. Geography PGCE trainees will acknowledge that their own subject knowledge is crucial in their own ability to teach good Geography lessons and therefore will complete scholarly activities to keep it present. 
6. PGCE trainees will appreciate the many complex reasons why Geographical attainment varies across certain groups of children regarding race, gender, ability, and wealth. Trainees will aim to address these barriers through research informed practice.  

A PGCE in Geography from The University of Manchester will prepare you for teaching in your training years and after it.  We understand that you will have many questions at the beginning of the course, but we will guide you into being an excellent teacher. To do this effectively you will need to engage with educational theory as you begin to teach as an intellectual and as a reflective pursuit.  

During the course you will explore how Geography contributes and enriches a child’s education. You will gain an understanding of why Geographical skills and knowledge are of important value to education. This makes your role as a Geography teacher important and one which is rewarding. Your ideas of Geography will impact the pupils you teach. Finally, we believe that an effective Geography teacher is one that matches competence in the classroom with reflective and intellectual enquiry with a sound basis in theory.

[bookmark: _Toc74142480][bookmark: _Toc113310376]The PGCE Geography Curriculum: its intent, implementation, and impact. 

The Geography subject tutor has created a curriculum based on their own experiences of teaching the subject, guidance from subject associations and exam boards, and collaboration with Geography networks around the country. Understanding and interpreting the National Curriculum for Geography plays a prominent role. The Geography curriculum has been grounded in the needs of schools, through dialogue with subject mentors and through observational visits. The key to the curriculum is that trainees like you learn through rehearsal and critical discussion in the university, and then through practice and critical discussion in their placements. You will learn a lot from your school placements: teaching and reflecting on planning, reading schemes of work, improving subject knowledge, and assessing. And you will learn a huge amount through observations of Geography lessons in your department. 
Please refer to Geography PGCE curriculum for detail and content regarding the Geography PGCE course’s intentions, implementations and impact. 
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[bookmark: _Toc113310377]Meeting the Qualified Teachers’ Standards (gaining QTS)

The Teachers’ Standards define the minimum level of practice expected of trainees and teachers from the point of being awarded Qualified Teacher Status or QTS. The performance of trainees is judged against the Standards at the end of the PGCE. During your training year, your subject tutor and school mentor will assess your development in accordance with the University of Manchester curriculum. Feedback from your subject tutor and school subject mentor will guide your development. As the year progresses, with the support of your university tutor and subject mentors, you will develop the skills, knowledge and dispositions required to meet the Standards. If there is any issue about you meeting the Standards during the year, you will be made aware of this with plenty of time to address that issue. 

As an example of the way the Standards are addressed by the Geography curriculum: 

Teachers’ Standard (TS1) states ‘A teacher must set high expectations which inspire, motivate and challenge pupils’.  

The University of Manchester Geography curriculum supports trainees to be able to plan exciting lessons which use a range of activities that motivate pupils; to use a range of interesting and differentiated objectives that challenge all pupils to make progress; to model high expectations by being well planned, research the topic well and made sure the Geography being taught is pitched appropriately for their classes. 

As another example, Teacher Standard (TS2) ‘A teacher must promote good progress and outcomes by pupils.

The University of Manchester Geography curriculum supports trainees to check learning of pupils such as using a test; using a mark book where they can track the progress being made by pupils; marking pupils work for either homework or classwork and giving feedback that celebrated successes and advice for improving their learning. 


[bookmark: _Toc74142483][bookmark: _Toc113310378]Education Professional Studies (EPS)

Alongside your Geography sessions in university and school experience you also follow the Education and Professional Studies Curriculum or EPS. EPS is a tightly constructed course within the PGCE, taught across subjects, and linking to sessions in schools. EPS addresses critical issues for all teachers including inclusion, diversity, and equality, safeguarding, special educational needs, relationships and sex education and education and disadvantage. More information will be provided in terms of reading lists, EPS booklet/ workbook. EPS sessions are excellent and highly regarded by all trainees, and they are a great opportunity to meet and discuss educational issues with trainees in other subjects. Please see the PGCE Curriculum Handbook for more details on EPS and also on how EPS sessions relate to the UN Convention on the Rights of the Child. 

“The EPS sessions have been a tremendous help with my development as a teacher, as opposed to specifically a science teacher. The sessions on behaviour management in PRUs, the importance of discussing issues (diversity and equality, and the need for decent PSHE education helped me develop a view of a teacher’s role in the lives of their students, rather than just their development as a young scientist, geographer, linguist, etc. This is especially important to my development as I see myself more as a teacher of young people rather than a teacher of science, so being aware of all these issues will aid in this development”. (Past PGCE trainee).


[bookmark: _Toc74142484][bookmark: _Toc113310379]Roles and responsibilities in your PGCE year. 

The PGCE course at The University of Manchester uses a wealth of experience from a range of individuals. In University sessions you will get to know your subject tutor, PGCE leader and EPS tutors. You will also get to know the Professional Support team who are crucially important to you in navigating the requirements of the course. 

To ensure trainees receive a high-quality experience and are well prepared for the demands of the profession, we have clear expectations of our partners in terms of the school generally, school mentors working with individual trainees and ITT coordinators who may be supporting them.

Who does what?

	Who?
	Key roles

	Headteacher
	Provide overall commitment and structure to facilitate effective ITE in school or college

	Professional mentor *
	Ensure the key aspects of the partnership agreement are adhered to. 
Oversee trainee placements and work with the university to resolve any issues should they emerge. 
Select mentors who are experienced and able to give the trainee support and mentoring.
Ensure subject mentors attend mentor training.
Offer moderation observations, support and guidance where needed to both subject mentors and trainees

	Subject mentor *
	Attend mentor training to be prepared for and complete the expectations and requirement of the placement.
Offer time and support to the trainee to assist them in making progress across the placement including modelling good practice, agreeing clear targets, and checking planning, with a strong subject specific element.
Model good practice and work collaboratively with the trainee to mentor and coach their development

	Other school staff
	Be willing to be approached by the trainee if they have a subject or specific leadership role that may support the trainee’s progress or subject knowledge.
Model good practice and encourage the trainee to learn from their experience and/or expertise


		
We are committed to a reciprocal and collaborative partnership with schools, and this is built upon clear systems and communication. This is essential in ensuring trainees receive the best support, training, and outcomes as they enter the profession.  The course directors and partnership lead will maintain a broad overview of trainees’ progress and the course impact. 

	Who?
	Key roles

	Programme Director
	Oversee the trainee cohort and ensure that all programme compliance aspects are adhered to for trainees to be complete the programme and be recommended for QTS.
Meet with trainees who are experiencing significant difficulties or are at risk of not completing the programme or school placement, using the warning system where necessary (see PGCE Curriculum Handbook). 
Liaise with SLOs, Professional Mentors and others around any issues emerging from specific trainees, schools, or mentors.

	School Liaison Officer (Team) 
	Oversee the partnership as a whole and support the current cohort of trainees to meet the school placement and course requirements.
Monitor and QA the partnership, report back to programme director, advisory boards and, where necessary, specific school partners.
Contribute to Partnership Committee to share appropriate updates and developments with partner schools to maintain the collaborative partnership.
Support schools, professional tutors, mentors, and trainees to resolve any issues that may be a barrier to a trainee making successful progress.

	Subject tutor
	To be the main point of contact for their trainees and their placement schools and be involved with the placing of trainees to ensure they meet the placement requirements.
Support schools, mentor and trainees during school placements including regular visits, moderation observations, file checks and meetings with mentors/trainees. 
Support trainees and/or mentors having trouble or barriers to progress to resolve issues and improve trainee outcomes, through setting up and agreeing action plans.
Oversee the assessment of trainees in line with UoM and Teachers’ Standards.

	Trainee *
	Meet the expectations outlined in the Secondary handbook and subject handbook, in terms of professionalism, teaching and record keeping.
To be responsive to feedback and open to being mentored to improve their professional skills.
Represent the university and the expectations of the course to a high standard.

	Professional Support Staff 
	Support trainees in all compliance and registration checks
Communicate notices from The University of Manchester to trainees, such Blackboard notifications.
Deal with day-to-day enquiries 
Help with assignment submissions.
The PS staff are a vital component of the successful running of this course. 
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Your role on this year is exceptionally important because the course is designed in such a way that you should be capable of achieving a PGCE and recommendation for QTS by the end of it. You will need to follow direction from your tutor and school mentor to progress as a teacher and to meet the deadlines for academic work. Here are some expectations that I have for Geography trainees:

Trainees are expected to:

· Be punctual to all University sessions and in all school experiences including teaching, meetings, professional development sessions and to report your absence following professional procedures.
· Set a good example in the way you present yourself, be that appearance or manner in a professional environment.
· Carry out, in a professional manner, tasks required by the head teacher, mentor and the University.
· Maintain confidentiality always exercising tact and respecting the confidentiality of both children and teachers.
· Establish professional and effective relationships with staff, parents, carers and pupils and other agencies responsible for the education and welfare of pupils.
· Plan and prepare lessons and resources in advance, to a good standard and in close liaison with the mentor.
· Mark work promptly in accordance with school policy and quickly seeking advice when needed.
· Understand their pastoral responsibilities including the health and safety of pupils and dealing with bullying, safeguarding or equal opportunities issues as they arise.
· Become involved in the general and corporate life of the school attending staff meetings and school events by invitation, including parents’ evenings.
· Maintain the RoAD in an up-to-date fashion using a Google drive, which is shared with Tutors and others when required.
· Listen to constructive advice and act upon it to the best of their ability.
· Take responsibility for their own professional development.
· Seek to further their experiences, respond to professional targets, and evaluate their own performance honestly.
· Demonstrate, and collect evidence of the achievement of standards for QTS by completing relevant sections of the RoAD.
· Complete all stipulated ITAP activities as directed by your tutor. 
· Return any resources or materials belonging to the school at the end of the professional placement.
· Be aware of the wider context of education and that learning takes place both in and out of school.
· Be expected to willingly display the attributes of wanting to complete the PGCE training year. 
· Be involved in wider Geography associations, independently seeking to broaden your experience of debates around Geography education. 

[bookmark: _Toc74142486][bookmark: _Toc113310381]An overview of your Geography School Experience: what to expect, to do and to keep a record of. 

Your school experience is crucial in your training to be a good Geography teacher. You will use what you have learnt in university sessions and apply them to your school setting. You will also learn exactly how Geography departments teach, what resources they have and experience what a career in teaching will look like. It is immensely rewarding. This is what you can expect from your Geography school experiences be that for placement 1,2 and 3. 

What Key stages will I get to teach and qualify in?
All Geography trainees will gain an overview of Key Stage 2 in Primary School Placement (PSP). During secondary school/college placements, they will gain experience of teaching Key Stage 3 and Key Stage 4 classes. Key stage 5 experience will be gained from in school experience or tutoring online with a partner Geography department.  You will either be designated as following an 11–16 teaching track or an 11–18 teaching track. This will be decided in consultation with the trainees, mentors, and University tutor. 

Placements or your School Experience
Practical teaching experience is provided through two main placements. We call this School Experience.  The first of these takes place during Term 1 and will normally be in an 11-16 or 11-18 school. Term 2 will be completed in a contrasting school or college; this could be contrasting by Geographical location, school intake, department structure, Ofsted rating or curriculum model. Depending on your professional needs, you will normally return to your first placement during term 3. Only one term can be spent in a Sixth Form College if you have been placed in one. Your tutor is responsible for your allocation to a school or college. Your tutor will organise your school placement and will try to make sure you are able to get to school within 1hr of commuting. 

Transition Placement
Near the end of the course, trainees spend four days in their employing school if they have been appointed to a teaching post by that time. Alternative placements may be discussed with tutors closer to the time. Transition placement is a great way to orientate yourself in your employing school’s Geography department. 

Additional Placement
During the academic year there will be opportunities to spend three days in a different educational setting, such as pupil referral unit. Please follow all guidance carefully and make sure this is communicated clearly with your tutor, subject mentor and professional mentor. 

Attendance and Punctuality
Trainees are expected to attend for the whole of each school or college day. Trainees should arrive in good time, and they should be ready to stay for meetings, parents’ evenings and extracurricular activities when required. 


Fieldwork
Being a Geography teacher means being confident in delivering fieldwork with pupils. You should seek to attend all fieldwork opportunities in schools as they arise. Some fieldwork may involve having a residential stay over, make sure you discuss your requirements and availability with you school Geography mentor. 

Mentor Observations and Meetings
Your teaching will normally be observed at least once per week during placements by your subject mentor who will provide a written report. You should hand in lesson plans and resources to the class teacher at least 48 hours before the lesson. Trainees will also meet with their mentor once per week to discuss progress and to review and agree targets. All observation forms can be found in the RoAD file or where your subject tutor directs you. Please discuss with your mentor when lesson materials should be sent to them for review, before being taught.

Tutor Observations and Feedback
Tutors normally visit each trainee once per placement to observe a lesson and give verbal and written feedback. The subject mentor or class teacher normally observes the lesson with the tutor. They will normally observe together and feedback to you about your lesson. Remember these observations are developmental, expect some positive feedback and some areas for improvement. 

You should ensure that lesson plans are available for tutors and mentors. Make sure that your RoAD is saved to a Google drive and is shared with tutors, mentors and others when requested. 

Trainee Timetable
In placement 1 (term 1) you should be teaching 8 to 10 hours per week. In placement 2 (term 2) this increases to 10 to 12 hours per week. In term 3 (normally in placement 1), you should be teaching 12 to 14 hours per week. Most of your teaching experience should be across all key stages. There can be a gradual build-up of teaching load and some paired or team teaching. For Geography trainees it is normal to teach other subjects in a Humanities department. However, the vast majority 80% or so should be Geography teaching as that is what your PGCE will be awarded as. 

Planning Expectations
In Geography all lessons should be planned to use the Geography PGCE lesson plan template, all lessons need to be reflected on using the reflection guidance. Your subject tutor may alter the planning expectations based on need and development as the year progresses. 

Planning for when you are absent.
You may have to take some time off school. If you are absent from School Experience or University sessions, you must email both your tutor and school subject mentor. If you are absent during School Experience, you must set cover work if you can do so. When you are ready to return make sure to contact your subject mentor to discuss when you can resume teaching and what to teach. If you have missed too much school experience, then you may be asked to extend school placement to meet The Teachers’ Standards. This will be discussed with you in good notice and always in collegiate manner. 

Subject knowledge Audits
Your Geography subject knowledge will grow this year, you are expected to update and record this as the year progresses. In Geography this is completed as a subject knowledge log.

Addressing Problems
The University of Manchester PGCE is a collegiate course, but sometimes problems and differences in opinion do occur. Although it may not seem so at the time, these events are also developmental and from our experiences most problems are easily resolved with good communication. The following advice is not set in stone, for Geography trainees, speak to whoever you feel most comfortable with. 

If problems do occur, try talking to other Geography trainees to get their opinion on the matter, they may interpret the issue a different way to one you see it as. If school/college-based problems arise, the first point of contact is your subject mentor. Trainees may feel more comfortable talking with another colleague, perhaps the professional mentor. For university-based issues, trainees should first discuss with their tutor. If problems remain unresolved, trainees should discuss with the secondary PGCE course leader. 

As all University of Manchester trainees are entitled to additional support for coping with variety of matters. Links can be found here. https://www.studentsupport.manchester.ac.uk/ 

If you feel that an issue is starting to overwhelm you or causing you to worry, please talk to someone about it immediately. It really does help. We will provide support and assistance to alleviate the immediate stress, as well as helping you to plan to address the issues where appropriate. 

Record of Achievement and Development (RoAD)
The RoAD is the central record of trainees’ achievements and progress towards the Qualified Teacher Status. Full details of the RoAD are found in the PGCE Curriculum Handbook, and in the RoAD section on Blackboard. In brief, your RoAD will contain:

· All observation feedback.
· Notes on weekly meetings with mentors.
· Tutor observation notes for lessons observed.
· A Progress Matrix summarising and reflecting on trainee experience. 
· Planning documentation for each lesson and series of lessons. Lesson plans, Lesson PowerPoint, reflection and feedback
· Examples of assessed work, including a mark book/portfolio where applicable.
· A Progress Report from the trainee’s mentor for each placement.
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Your relationship with your mentor is one of the most valuable you will have this year on the PGCE. Mentors are experienced teachers who will help and guide you in your first steps in teaching Geography, through to the end of the course when you will be more confident. Mentors are all committed teachers who are particularly focussed on developing new recruits to become good teachers in Geography. 

All mentors have attended mentor training sessions at the University of Manchester. It is important to remember that mentors are often busy teachers themselves and have decided to commit to your training needs. 

The mentor in Geography is to act as a critical friend during your early steps as a teacher. It is part of their task to support you and to try to ensure that you develop as a teacher whilst looking after the pupils in their and colleagues’ classes. This means that they will be offering advice about how trainees can quickly improve. At times it may seem that much of the feedback that you receive is rather negative – this may be the case even if a trainee is doing well. This is perhaps a result of mentors and tutors wanting you to become as good as possible, in as short a time as possible.
	
For some trainees it will be the first time that they have critical feedback, either in an academic or a work setting. As we all find out, being a teacher in the classroom is complex and everyone needs to work hard from the outset to be able to do even a satisfactory job. We do ask mentors to give positive feedback for every lesson they observe but some trainees overlook this praise and dwell on the negative.  We ask trainees to remember this feedback is not personal but developmental in them becoming a teacher. 

As well as supporting trainees throughout the placement, we ask mentors to write a progress report at the end of each term.  The progress report (in the RoAD) should be the basis of discussions at the end of each placement to help trainees and their mentors to set targets for development. Advice about writing reports is given to mentors.

Weekly mentor meeting
You should expect to have a timetabled weekly meeting with your mentor that lasts approximately one hour. Trainees are asked to let their tutor know immediately if they are not getting this. You are expected to keep a record of this meeting by completing the ‘weekly subject mentor meeting form’ in the RoAD. 

We expect that trainees will have some quality time set aside each week which they will use to focus on their individual development.  We feel that it is important that this meeting has some structure that is set out or agreed at the outset. Otherwise, it is easy to fill the time focusing on the detail of teaching particular classes or even individual students without considering the ‘bigger picture’. An important question trainees should continually be asking is, “What can I learn in general from my experiences and how can I apply this across all of my teaching?”

Mentors are aware of the assessed tasks trainees do each term, they will expect trainees to discuss this with them and ask for help when needed. 

Some good things to discuss with your Geography mentor in meetings. Primarily follow on the guidance on each Weekly Mentor meeting form which as suggested areas of focus.
· Review how your teaching is developing over the last week.
· Establish when you will give lesson plans to your mentor to check before teaching.
· Discuss any successes and challenges you are facing with some of your classes.
· Discuss what you will be teaching next week and be aware of subject knowledge and resources you will need.
· Discuss any university assignments you need to complete which your mentor can help you with.
· Ask about any whole school activities that may disrupt your teaching such as fieldtrips or exams.
· Set the focus of your next observation, what do you both agree should be the focus for example, Geography subject knowledge, pace, timings, assessment etc?
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Your University Tutor
Your development into a teacher is the most important role your university tutor has. You and your tutor will develop a strong relationship throughout the year and in most cases remain in contact after you have qualified. Your tutor will act as a mentor, friend, assessor, and lecturer and will have a variety of responsibilities over the year to aid your teaching and development. 

Some of the roles your university tutor has
· Arrange placements and train mentors for your school experience.
· Plan and deliver University subject sessions and EPS sessions.
· Complete tutorials with trainees.
· Go through assignments with you and make sure you are progressing well on the academic course.
· Visit trainees in schools and complete observations to ensure you are developing well.
· Review your evidence of teaching and assess it against the Teachers’ Standards at the end of the programme.
· Mark and assess any academic work.
· They also spend a lot of time answering your emails and questions!

Some information on your Geography University Tutor

Narinderpal Mann taught Geography in schools for 14 years. His range of experience has included teaching English Language to speakers of other languages, teaching Geography in a range of contexts from primary to post 16 level.  He has been involved in Geography teacher education for last 10 years or so by being a subject mentor and associate tutor for a variety of courses and Universities. He has led the Teach First Humanities programme at the University of Manchester for the last 5 years. His research and interests are focused on social justice in Higher Education with a specific focus on deprivation and poverty and ideas around knowledge, power, and identity. Prior to this career, he worked for the Nuclear Industry as a Radiation protection advisor. 


Geography Subject knowledge sources

The following organisations are some of the best to help you train and teach school Geography. Please join them to use their full number of resources.

1. Geographical Association ‘Connecting teachers, inspiring quality Geography’.  www.geography.org
2. Royal Geographical Society ‘UK's learned society and professional body for geography, supporting geography and geographers across the world’. www.rgs.org 

Geography exam boards. Exam board are exceptionally useful for know what to teach and why. Make a habit of looking at specifications, content, exam papers and marks schemes. The examiner reports are useful guidance for teachers to hone in their teaching.

1. https://www.aqa.org.uk/subjects/geography/gcse/geography-8035
2. https://qualifications.pearson.com/en/qualifications/edexcel-gcses/geography-a-2016.html
3. https://www.wjec.co.uk/qualifications/geography-gcse/#tab_keydocuments 

Websites to help you teach Geography 

1. https://www.bbc.co.uk/bitesize/subjects/zkw76sg
2. https://www.rgs.org/schools/
3. https://www.rgs.org/research/higher-education-resources/newtoteaching/ 
4. https://geography.org.uk/
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Geography teaching handbooks

We recommend the purchase of some books for the course. Readings are available online and on loan from the library but having personal copies of some books is essential. We encourage you to acquire the books highlighted in bold. The core texts for the course will be: Please purchase the most recent additions where applicable.

Balderstone, D. Secondary Geography Handbook. Geographical Association. ISBN 9781843771654

Biddulph, M., Lambert, D. and Balderstone, D. (2020) Learning to Teach Geography in the Secondary School (Third or Fourth Edition). Abingdon: Routledge. ISBN ISBN-10: 1408520338

Enser, M. Making Every Geography Lesson Count: Six principles to support great geography teaching (Making Every Lesson Count series) Paperback – Illustrated, 24 Jan. 2019. ISBN-10 1785833391

General Education/Philosophy of Education 

Bernstein, B. (1971) ‘Education cannot compensate for society’, School and Society: A sociological reader. Cambridge: Open University, pp. 61-66.
Furedi, F. (2009) Wasted: Why Education is not Educating. London: Continuum.
Hirst, P. H., and Peters, R.S. (1970) The Logic of Education. London: Routledge.
Oakeshott, M. (1975) ‘A Place of Learning’ with an introduction by Timothy Fuller in Michael Oakeshott on Education. New Haven: Yale University Press.
Pring, R. (2013) The life and death of Secondary Education for all. Abingdon: Routledge.Rousseau, J.J. (1762) Emile.
www.fpce.up.pt/ciie/revistaesc/ESC32/ESC32_Arquivo.pdf
Young, M. (2011) ‘What are Schools For?’ Educação, Sociedade & Cultures 32, pp. 145-155.

Geography as a Discipline 
Bonnet, A. (2008) What is Geography? London: Sage.
Cresswell, T. (2013) Geographic Thought: A Critical Introduction. Oxford: Wiley-Blackwell. 
Fairgrieve, J. (1926) Geography in School. London: University of London Press. 
Hartshorne, R. (1939) The Nature of Geography, Lancaster, PA: Association of American Geographers. 
Herbert, J. and Matthews, D. (2008) Geography: A Very Short Introduction. 
Jackson, P. (2006) Thinking Geographically. Geography, 91(1), pp. 199–204. 
Livingston, D. (1992) The Geographical Tradition. Oxford: Blackwell.
Mackinder, H. (1887) ‘On the Scope and Methods of Geography’, Proceedings of the Royal Geographical Society and Monthly Record of Geography, New Monthly Series, Vol. 9, No. 3 (Mar. 1887), pp. 141–174. 
Standish, A. (2014) ‘Some Important Distinctions for Geography Educators’, Geography 99(2), pp. 85. 
Walford, R. (2001) Geography in British Schools 1850-2000. London: Woburn Press. Teaching Geography.
Balderstone, D. (ed.) (2006) Secondary Geography Handbook. Sheffield: Geographical Association.
Brooks, C. (ed.) (2010) Studying PGCE Geography at M level - Reflection Research and Writing for Professional Development. London: Routledge.
Broad J (2001) A-Z Advancing Geography: Key Skills, Sheffield: The Geographical Association.
Brooks, C., & Morgan, A. (2006) Theory into Practice: Cases and Places. Sheffield: The Geographical Association.
Fisher, C. and Binns, T. (eds.) (2000) Issues in Geography Teaching. London: Routledge.
Graves, N. (1984) Geography in Education. London: Heinemann.
Gersmehl, P. (2008) Teaching Geography, Second Edition. New York: Guildford Press.
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