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A bit about my context

* Inthe Department of Educational Research we run 4 PhD
programmes as well as supporting ‘traditional’ PhDs

* The e-Research and TEL programme is largely online, with one-
week residentials in years 1 and 2

* Inyears1and 2 we run a modular programme

* Inyears 3, 4 or more, students undertake a longer study
 We work with annual cohorts

* Cohorts come from across the world

* We start to work with our 13t cohort in January 2020
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Face-to-face — strengths and
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Online — strengths and weaknesses
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Starting points

The analysis of literature and practice suggests that those developing blending learning provision
should consider:

e Ataprogramme and module level which elements must be undertaken on site, what time
needs to be devoted to these, and where in the overall time plan onsite activities should be
located.

* For other elements, identify learning aims and objectives, and how these relate to ‘new’ ways
of learning - problem-based learning (PBL), authentic learning (AL), dialogic learning (DL),
situated learning (SL), technology enhanced learning (TEL), networked learning (NL), computer
supported collaborative learning (CSCL), or mobile learning (ML), for example.

* Consider forms of learning activities that can be used to enable the aims and objectives to be
met, based on a selection of appropriate interactions — instruction, explanation/illustration,
direction, demonstration, discussion, scaffolding, questioning, speculation, consolidation,
summarising, initiating/guiding exploration, or evaluating learners’ responses.

* Consider the educator mode or modes to support these selected activities and learner
interactions — teacher, tutor, facilitator, or guide.

* Select digital technologies that will support or fulfil these educator-supported activities and
interactions - topic-specific resources and software, curriculum-wide learner-centred software,
curriculum-wide tutor-centred software, or online learner support.
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‘New’ ways of learning University <
Some ‘new’ ways have been proposed:

* Problem-based learning PBL

e Authentic learning AL

* Dialogic learning DL

e Situated learning SL
 Technology enhanced learning TEL
 Networked learning NL
 Computer supported collaborative learning CSCL

* Mobile learning ML
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Relating interactive approaches
and pedagogy
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Selecting forms of technologies

e “
v v v !

o :
?




Lancaster E=3
University **

Bibliography

Main source:

Passey, D. (2019). Blending learning provision for higher education: integrating ‘new ways’ of teaching and learning. In Tatnall, A. (Ed.)
Encyclopedia of Information and Communication Technologies. Cham, Switzerland: Springer. (online pre-version) doi:
10.1007/978-3-319-60013-0_258-1

Background sources:

Alexander, R. J. (2008): Towards Dialogic Teaching: rethinking classroom talk (4th edition). Cambridge: Dialogos.

Barrows, H. S. (1996): “Problem-based learning in medicine and beyond: A brief overview”, New Directions for Teaching and Learning, 68, pp. 3-12.

Bonk, C.J., Kim, K.-J. and Zen, T. (2006): “Future Directions Of Blended Learning In Higher Education And Workplace Learning Settings”, in C. J. Bonk and C. R. Graham (eds.) The Handbook
of Blended Learning: Global Perspectives, Local Designs. San Francisco, CA: Pfeiffer Publishing.

Crompton, H. (2013): “A historical overview of mobile learning: Toward learner-centered education”, in Z. L. Berge and L. Y. Muilenburg (eds.) Handbook of mobile learning. Florence, KY:
Routledge.

Dirckinck-Holmfeld, L., Jones, C. and Lindstrém, B. (2009): Analysing Networked Learning Practices in Higher Education and Continuing Professional Development. Rotterdam, The
Netherlands: Sense Publishers, BV.

Gose, M. (2009): “When Socratic Dialogue is Flagging: Questions and Strategies for Engaging Students”, College Teaching, 57 (1), pp. 45-50.

Koller, D., Ng, A., Do, C. and Chen, Z. (2013): Retention and Intention in Massive Open Online Courses: In Depth. EDUCAUSE Review. Retrieved 26 June 2013 at:
http://er.educause.edu/articles/2014/12/~/link.aspx?_id=C3980C32A5974EC4A14EEAD6DABIE7FB&_z=2

Laurillard, D. (2002): Rethinking University Teaching: a conversational framework for the effective use of learning technologies, (2" edition). London: Routledge Falmer.

Lave, J. and_Wenger, E. (1991): Communities of Practice: Creating Learning Environments for Educators. Cambridge: Cambridge University Press.

Mazur, E. (2015): “Flipping the classroom and never looking back”, keynote/plenary talk presented at the Digital Education Show Middle East, Dubai, United Arab Emirates, 15 September
2015.

Passey, D. (2016): “Prélogo: Nuevas formas de ensefiar usando tecnologia”, in A. R. Martinell and M. A. C. Alvarado (eds.) Hdblame de TIC: Educacidn Virtual y Recursos Educativos (Vol. 3),
Cordoba, Argentina: Editorial Brujas, pp. 8-19.

Stahl, G., Koschmann, T. and Suthers, D. (2006): “Computer-supported collaborative learning: An historical perspective”, in R. K. Sawyer (ed.) Cambridge handbook of the learning sciences,
Cambridge: Cambridge University Press.

Twining, P. and McCormick, R. (1999): Learning Schools Programme: Developing Teachers' Information Communication Technology Competence In The Support Of Learning. Milton Keynes:
Open University.

UCISA (2014): Survey of Technology Enhanced Learning for higher education in the UK. Retrieved 26 June 2016 at:
https://www.ucisa.ac.uk/~/media/groups/dsdg/TEL%20Survey%202014_29Sep2014

Zimmerman, B. J. (1986): “Becoming a self-regulated learner: Which are the key subprocesses?”, Contemporary Educational Psychology, 11, pp. 307-313




Lancaster E= -
University *

Thank you for your kind attention

Contact: d.passey@Ilancaster.ac.uk




